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CHAPI'ER I 
STATEMENT OF PROBLEII 
Introduction 
Education places more and more importance upon the 
growth of the individual to his fullest capacity -- the 
idea of a well integrated mature person capable of per-
forming effectively in a democratic society is the 
fundamental oblig.ation of the teacher. Speech inadequacies 
affect the individual's growth by creating psychological 
blc:>eks, by curtailing his capacity to participate actively 
in society and by limiting his professional advancement. 
Teachers today are expected to recognize speech problems 
and take part in their correction as: "Every teacher is a 
teacher of speech. u!/ 
Purpose 
The main objective of this thesis is to review selected 
literature in the area of speech improvement in the public 
schools in order to discover trends and problems in the 
objectives, materials, activities and methods for teaching 
speech improvement in the regular classroom. For this study 
speech improvement will be defined as: 
1/ Shulami th Hirsch, "Every Teacher a Speech Teacher," High 
Points (September, 1952), 34:38-41. 
"Speech improvement in the classroom which 
consists of systematic instruction in oral com-
munication and has as its purpose the development 
of appropriate articulation, voice and language 
abilities that enable all children to communicate 
their ideas effectively." ~or the purpose of 
this study speech improvement does not apply to 
work of speech clinicians with speech and hearing 
handicapged children outside of the regular class-
room. ")F 
Justifies tion 
The past few decades have witnessed a growing interest 
in the use of language in interpersonal relationships.!/ 
In the primary schools one of the most important areas is 
growth in oral language. Studies have shown that an indi-
vidual's 1111nner of thinking and speaking becomes organized 
at a very early age and that schools now allow the same 
habits to continue into adulthood.~/ For those children 
whose speech presents no unusual or gross deviations, the 
speech training included in a well or,anized speech improve-
ment program will provide the necessary growth and develop-
ment in thinking and speaking. Some children who do present 
gross deviations in speech receive the help of a speech 
therapist or clinician. This person sees the children 
1/ "Speech Iaprovement and Speech and Language Development 
Questionnaire," devised by the American Speech and Hearing 
Association Research Committee, work group 5. 
2/ A. D. Buchmuellar, Introduction to How Children Learn to 
SPeak, by M. M. Lewis, Clarke, Irwin, Toronto, canada, 1957. 
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!/Elizabeth c. Read, "Teacher-Administered Rating Chart 
for Talks in the Primary Grades," Journal of Education (March, 
1954), 136:171-2. 
from one to three times a week in sessions ranging from 
15 to 30 minutes in length. What happens to the children 
between these sessions often. determines the success or 
failure of the speech clinicians's work.!/ The classroom 
teacher must be relied upon to strengthen the benefits of 
the speech clinicians's work, not only to those who receive 
speech assistance, but to those whose speech needs are not 
as grossly deviant. 
The development of language, enabling persons to com-
municate with each other intelligibly, has long been of 
major concern. 2/ Educators have been stressing the fact 
3 
that the time to start speech training is in the elementary 
school IF we want to graduate students who are well adjusted 
speech personalities. "In the child of today speech develops 
not as an avenue of 'self expression,' but as a device by 
which the child fits himself into his social environment, 
integrates his thinking and activities into the thinking 
and activities of those about him and lets other people know 
what he wantll.",!/ While responsibility for social education 
is shared by the home and other institutions and agencies, 
!7 Ernest Fossum, "Cooperating with the Speech Correctionist," 
Journal of Education (~rch 1954), 136:182-4. 
!I A. D. Buchmuellar, op. cit. 
~I Giles, w. Gray and Claude •· Wise, Bases of Speech, Harper 
Brothers, New York, 1946. 
4 
the schools have a specific charge. The school is expected 
to help the young become increasingly competent in using in-
telligently the communication tools, the institutions and 
processes of democracy.Y "For it is by this one gift that 
we are most distinguished from brute animals, that we con-
verse together and can express our thoughts by speech.".a/ 
It is clear that counsel from specialists in corrective work 
is helpful at all school levels and imperative in severe 
cases. Well-prepared classroom teachers, however, can do 
a great deal of valuable speech work. "Whether teachers 
realize it or not, whether results are good or bad, they 
are definitely teaching speech."~/ The average elementary 
school teacher with little or no forma 1 speech training;; 
wants to know what she can do in the way of including the 
needed speech education in her classroom. As a help to 
such teachers some school systems have prepared handbooks 
which contain practical suggestions and procedures for the 
teacher to integrate into her daily schedule of class work; 
while in other school systems a speech improvement program 
!/E. Ambrose and A. Kiel, Children's Social Learning: Impli-
cations of Research and Expert Study, Association for Super-
vision and Curricula. Development, a department of N.E.A., 
Washington, 1958, p. 23. 
!/ J. s. Watson (editor), Cicero on Oratory and Orators, Hinds, 
Noble and Eldridge, New York. (As cited in Robert t. Skouge 
and Gladys L. Borchers, "Is Speech a Preblem for the High 
School?", High School Journal (January, 1954), 37:101-5. 
!/G. L. Phillips, "It's Time to Add the Big 'S'," Texas 
Outlook (April, 1956), 40:18-19. 
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is carried out by the teacher under the direction of and 
with the assistance of a trained speech therapist or clinician. 
The American Speech and Hearing Association Committee 
on Research has a grant from the u. s. Office of Education 
to support a two-year nation wide study of remedial speech 
and he•ring programs in the public schools. 
"This study will try to discover by appropriate 
sampling techniques and by conference of specialists 
in speech and hearing disabilities in the public 
schools what are the current problems, trends and 
needs in the remedia 1 speech and hearing programs 
in the nation's school systems; including adminis-
trative and technical problems facing persons 
interested in speech and_qearing re-education in 
the school environment. nj.f 
The area of speech improvement is only one of the phases of 
this research study and the accumulated data that will be 
presented here will act as an aid in furthering this in-
vestiga tion. 
SCope 
This study will review books and articles pertaining 
to speech improvement programs as previously defined, in 
the public school from January 1, 1946 to December 1959. 
The literature will be analyzed according to the following 
sub-topics: 
1. Speech and Language Development 
2. Speech Education 
1/ Kenneth o. Johnson, "Special Announcement," Journal of 
Speech and Hearing Disorders ( .. y, 1959), 24:176. 
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3. Speech in the Eleontary Grades 
4. Speech in the High SChool 
5. Speech in ora 1 Composition 
6. Speech Research 
7. Speech -- Teaching Aids and Miscellaneous. 
CHAPl'ER II 
A REVIEW OF THE LITERATURE ON SPEECH DIPROVEMENT 
Introduction 
The sub-topics which the literature will follow are 
designed to clarify the overall field of speech improvement 
as it pertains to the public schools. These categories will 
enable this accumulated data to be classified with specific 
meaning to a particular area of speech development. The 
sub-topics are the following: 
1. Speech and Language Development 
2. Speech Education 
s. speech in the Elementary Grades 
4. Speech in the High School 
5. Speech in Oral Composition 
6. Speech Research 
7. Speech -- Teaching Aids and Miscellaneous. 
Each book or article abstracted in this paper will be listed 
alphabetically within the sub-topic to facilitate location 
and evaluation of the literature. 
Speech and Language Development 
"Out of a child's expressive cries the whole 
of his speech is fashioned. It is fasnioned by us 
with him. What the child does and says to us, what 
we do and say to him - these are the factors at work 
-7-
throughout the growth of his speech. Day by day 
out of a multitude of appar!qtly s~ll events nis 
speech and language grows."J:/ 
Abstracts 
Beasley, Jane, Slow to Talk -A Guide for Teachers and 
P&rents of Children with Delayed Language Development, 
Bureau of Publications, Teachers College, Columbia 
University, New York, 1956. 
The author presents, in language that is easily under-
stood by parents and teachers, some of the practical pro-
cedures that are used to help the child with delayed 
language. The author stresses the need for a closer under-
8 
standing of the child by the parent through positive attitudes. 
It is important that the parents and teachers establish 
a degree of relatedness between themselves and the child. 
The acceptance of the child as he is will help the child to 
develop in his own learning and growth far more than any 
technical procedures. 
The handling of the difficulties that parents and teach-
ers encounter such as "the threat to the parents; their search 
for diagnosis and treatment; the difficulty of determining 
etiology; the uncertainties in making a prognosis; the simi-
larities and differences in varied approaches to treatment; 
the controversial issues basic to the type of settings and 
procedures to be used;" all present ~gnanimous problems. 
!/ •· •· Lewis, How Children Learn to Speak, Clarke, Irwin, 
Toronto, Canada, 1957. 
''What is known about growth and development in all 
children is linked with w~t may be hypothesized about 
children with delayed language development." 
The chapters attempt to deal with all of these diffi-
culties with suggestions offered for putting what is known 
into practice. 
Blackman, R. s. and R. R. Battin, "Case Study of Delayed 
Language," Journal of Speech and Hearing Disorders 
(September, 1957), 22:381-4. 
This article presents one case study to show the 
problem of diagnosing delayed speech. Though the medical 
and developmental history tended to point to brain injury 
or mental retardation there were significant environmental 
factors that entered into the case that might have main-
ta inedtthe speech problem. 
After therapy recommended by the initial diagnosis, 
the child was found to be a case of delayed speech due to 
emotional disturbance. 
A program of language development was started and 
progress was reported as the home understanding improved. 
sreinholt, v. A., "New Look in Speech Education: Goals 
and Techniques for Programming," Exceptiona 1 Children 
(February, 1956), 22: 194-Eh 
This article presents the objeetives in planning a 
speech education program that will service all types of 
speech cases. The goals found were: the setting up of 
9 
speech clinics or remedial classes for those requiring 
more help than is available in the classroom; speech 
correction starting at the kindergarten level (stressing 
speech development) through the grades with a gradual 
emphasis toward correction; counseling, group discussions 
and talks with parent-teacher groups as well as community 
clubs to alert the environment to the need for speech 
••lp; speech improvement as a social situation in relation 
to daily living rather than in isolated drills; in-service 
10 
training programs and the many ways in which teachers can 
help; last, but not least, the services of the other special-
ists (nurse-psychologist-neurologist-psychiatrist and 
orthodontist) should be called upon to round out the program. 
This type of programming aay seem utopic, but it is 
the type that is needed in order to accomplish the many 
adjustments so that you may teach the "whole child." 
Brigance, w. N., "Speech in a Democratic Educational System," 
School Executive (April, 1950), 69:47. 
This article indicates the importance that speech 
plays in today's communication and the need for speech 
training in the schaols with the predominant thought being 
its value to influence our cultural as well as political 
systems. 
This article was the first in a series on speech 
training as a part of the school program, presented in 
this magazine and tended toward an overview of effective 
speaking through training rather than specific techniques 
or diagnostic procedures to be pursued. 
Cutnaw, K. F., "Speech Spells Opportunity," Wisconsin 
Journal of Education (OCtober, 1958), 91:52-3. 
The author stresses the necessity for the revival of 
teaching formPl grammar as an adjunct to acceptable 
English speech. This teaching would be carried on in all 
grades by the classroom teacher and further strengthened 
by tle speech teacher with emphasis on improvement in 
enunciation and pronunciation. One approach would be 
through oral reading and listening as a means for motiva-
tion and evaluation. The author stressed the importance 
of having this a requirement rather than optional so as to 
include the group who persist in the use of "down-at-the-
beels" English. 
Cypreansen, Lucille, John H. Wiley and Leroy T. Lasse, 
speech Development Improvement and Correction. Ronald 
press, New York, c1959. 
This book was written as a text for beginning courses 
in speech correction methods for students training to teach 
in the elementary scnools and for students training to be-
come public scnool speech therapists. It presents the 
normal speecn development of the child and some of the 
common speech daYiations. "It presents methods and graded 
11 
materials which both the teacher and the therapist will 
need for developing adequate speech, improving careless 
speech, and correcting speech difficulties." "It includes 
speech testing materials for readers and non-readers, and 
provides for speech development through individual and group 
activities." 
Goodwin, F. B., "Consideration of Etiologies in 454 Cases 
of Speech Retardation," Journa 1 of Speech and Hearing 
Disorders (September, 1955), 20:300-3. 
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The 454 cases concerned were drawn from a medical center 
and were examined by state University of Iowa Hospital staff 
members or resident physicians in the Department of Pediatrics, 
Orthopedics or Otolaryngology. 
The group was comprised of 177 females, 277 males, with 
the ages ranging from 21 months to 12 years. 
F~UENCY OF OCCURRENCE OF PRIIIARY ETIOLOGIBS IN 454 CASES 
OF RETARDED SPEECH 
Etiology Number Percentage 
Mental Retardation 162 35.68 
Functional 53 11.67 
Hearing Loss 21 4.63 
Bra in Damage 42 9.25 
Brain Damage with Mental 78 17.18 
Retardation 
Hearing Loss with Mental ll .22 
Retardation 
Deferred 97 21.37 
454 100.00 
The various specialists were hampered in making a 
definite diagnosis due to the inability to determine the 
causal factors accounting for speech retardation. 
The limitations imposed by the selection of cases 
preclude its use as normative data, but do substantiate 
the assertion that mental deficiency is the important 
cause of marked speech retardation. 
H&rms, I. E. and c. c. Spiker, "Factors Associated with 
the Performance of Young 8bildren on Intelligence 
sea les and Tests of Speech Development," Journa 1 
of Genetic ·Psychology ( .. rch, 1959), 94:3-22. 
This thesis describes the investigation of consistency 
of performance of infants and young children on two intelli-
gence scales and on certain indices of speech development, 
the relationship between the two intelligence sea les and 
the relationship among the intelligence tests and the speech 
indices. 
The study was an attempt to answer these six questions 
concerning the performance of children: 
(1) Is ~he degree of consistency of performance on the 
IQ scales dependent upon such factors as the examiners, 
scale order, recent previous experience with the scale and 
the CA and sex of the children? 
(2) How consistently do the children perform with 
respect to the two speech indices - phoneme type and phoneme 
frequency - from a first speech sample to a second speech 
sample two to seven days later? 
13 
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(3) What is the relationship between the two intelli-
gence tests under the conditions set up in the present study? 
(4) What are the relationships among the speech indices 
and the intelligence scales? 
(5) Are the IQ means for groups of children related to 
the scale used, the examiners administering the test, the 
order of giving the test, and the recent previous experience 
of the child with the test?. 
(6) How do the speech indices relate to the age and 
sex of the subjects? 
This was an experimental study comprised of 80 children 
ranging from 16 to 29 months with no obvious physical defects. 
These groups were broken into 8 age-sex subgroups of 10 
members each. The experiment comprised of 2 sessions with 
the administering of the Kuhlmann and Cattell intelligence 
scales and obtaining a breath unit sample of the child's 
vocalization. This procedure was repeated in both sessions. 
It was assumed that under the conditions of this study a 
change of examiners does not effect test-retest reliability. 
The sex presented no differential consistency on performance 
for groups, but there was a question as to whether or not 
groups differing in age would perform with equal consistency 
on the Cattell scale; that for a given scale, a scale order 
which provides for a preliminary test period will result in 
greater consistency of performance on that scale. 
I 
There was an inconsistency of perforr~nce on the speech 
indices, but it was due to factors associated with different 
situations and with the intervening periods of time. 
The correlation between the Kuhlman and Cattell sea les 
made possible their interchangeable use and the average IQ 
for a subject was used in deciding relationships between the 
intelligence scales and the speech sound indices. 
Both intelligence scales have satisfactory degrees of 
consistency with the conditions of the study and the test -
retest correlations for speech sound indices were lower than 
estimated and suggested that daily fluctuations in speech 
sound production may exist. 
Hirsch, Shulamith, "Every Teacher a Speech Teacher," High 
Points (September, 1952), 34:38-41. 
The purpose of this artie le is to substantiate the 
premise that teachers lack preparation to cope with speech 
problems in the classroom and that they should be adequately 
acquainted with the problems of the speech handicapped. 
15 
The speech therapist has the monumental task of breaking, 
in a short period, a habit of speech that has been established 
over a period of years. The teacher who unknowingly subjects 
the student to an unhealthy classroom environment 1~y increase 
the speech difficulty and undo any gain made by the therapist. 
The author states briefly four cases where the carry-
over from therapy to classroom was incomplete thus r~king 
the child's frustration concerning his speech increase. 
I 
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The author states that the remedy for this situation 
would be to require all teachers to complete courses in 
aethods of teaching speech. 
Kramer, •· E. and 0. A. Hitchcock, "Trends in Speech Educa-
tion," School Executive (August, 1950), 69:48-50. 
This article describes the progress that has been made 
in education for the speech handicapped. Special emphasis 
16 
was given to the plans carried out by state legislatures in 
which the state reimburses all or part of the speech teacher's 
salary. 
The authors include briefly the various methods that 
may be used to educate the children in the use of articulate 
speech and also give them opportunities for prevocational 
education. 
Lewis, •· a., How Children Learn to Speai. Clarke, Irwin, 
Toronto, canada, 1957. 
In this book the author traces the pattern of develop-
ment of speech from the earliest sounds and cries of the 
infant to the mastery of mutually understood words which 
"admits him to the world of bwaankind." The pattern is 
not a complete one and many complicated matters are con-
densed to fit the confines of the volume. The author does 
show tba t there is a pattern in the growth and development 
of the child's language and demonstrates clearly how this 
process relates to the ways in which needs and feelings 
are expressed and communicated at different stages. 
~ 
J 
1 
l j 
I 
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The author stresses that this is not a one-way process, 
but one which results from many interactions and relation-
17 
ships between the child and those persons with whom he lives. 
McCarthy, Dorothea, "Language Development in Children," 
Chapter IX, ~nual of Child Psychology. Leonard 
carmichael, Editor, Wiley, New York, 1954. 
The author has reviewed the research and literature 
in the area of spoken. language development in children. 
Some of the data has been tabulated so that it was possible 
to fill in the developmental sequence not included in the 
original research reports. 
The earlier literature tended more toward biographical 
studies which limited its use as scientific data, but was 
suggestive for later research work. There are now two main 
types of studies - those utilizing phonetics and recording 
devices and the clinical work emphasizing the genetic points 
of view. These studies are aore concerned with the total 
I 
pers~nality and the dynamics of the disorder tather than the 
symptoms per se. 
These studies have brought out the significant role that 
emotional security plays in relation to language disorders 
and suggest that how a person speaks and not what he says is 
a good indicator of personality adjustment. 
Morley, M. E., Development and Disorders of Speech in Child-
hood. Williams and Wilkins, Baltimore, ~ryland, 1957. 
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The author presents here a classification of develop-
mental disorders of speech. The findings relating to various 
types of speech disorders are given and the principles Of 
treatment described. 
The material is divided into 6 parts dealing with: 
1) The pattern of speech development of children in 1000 
families in Newcastle-upon-Tyne. 
2) The delayed development of speech. 
3) Defective articulation. 
4) Stammering. 
5) Speech disorders in twins. 
6) Lateral dominance and disorders of speech. 
The author has sub-divided each of these topics into 
chapters so that the broader aspects of each may be enlarged 
upon. 
Mowrer, o. Hobart, "Hearing and Speaking: An Analysis of 
Language Learning," Journa 1 of Speech and Hearing 
Disorders (.-y, 1958), 23:143-52. 
This article presents an overall view of the past 
theories of learning with an attempt to explain how language 
is imitated. The author presents a new theory that if 
response to a stimuli is to be given, a secondary reinforce-
ment must be associated with it in order to form a "habit." 
This secondary stiauli, being positive, will thus propel 
the habit and it will exist with little or no "practice." 
'• j 
l 
t 
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If the st~uli is negative in nature the response 
will be inhibited. The author hopes that this theory will 
contribute to the improvement of practice in the field of 
speech pathology and remediation. 
Mowrer 1 o. H., "Speech Development in the Young Child," 
Journal of Speech and Hearing Disorders (September, 
1952), 17:263-85. 
The author describes the autism theory in relationship 
to its potential use in children with delayed speech. This 
theory was developed by the author's investigation upon 
language and development in human beings from a study upon 
the so-called talking birds. 
The author states that the birds learn to talk only 
when the human teacher becomes a love object for them. This 
interpretation is consistent with expectations generated by 
the principle of secondary reinforcement (learning theory) 
and· the principle of identifies tion (psychoanalysis). 
This same point holds true for human beings up to the 
level when human language gains predication. The implica-
tions for speech pathology are noted by the author, but it 
is noted also that the method needs validation. 
Myklebust, Helmer R. 1 "Language Disorders in Children," 
Exo,ptional Children (January, 1956), 22:163-166. 
In this discussion the author limits his attention to 
a few aspects of language development and some types of 
language disorders. 
19 
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The acquiring of language by a child will take place 
only if he has three basic types of integrity. The first 
integrity is of the peripheral nervous system - hearing. 
The second integrity is in the centra 1 nervous system -
ability to use all of the four types of verbal symbols. 
The third type of integrity is the emotional. 
This presentation has been an attempt to indicate some 
relationships between language development and language 
disorders. In addition, it has been an attempt to state 
a frame of reference for diagnosis and training of children 
with language disorders. 
20 
Nielson, J. ll., "Disturbances of Language," Education (Karch, 
1959), 79:404-7. 
The approach to the treatment in cases of disturbed 
language are discussed here under three headings, according 
to the age of the patient. 
This article deals with them in this way, since the 
causes, manifestations and the approacl:l to the treatment are 
entirely different in early childhood, young adulthood and 
late in life. The causes in early childhood were in 2 cate-
gories: functional or organic. In young adulthood most 
~auses were illnesses or accidents and in later life the 
language disturbance was encountered after a stroke or 
after_ the remova 1 of a bra in tumor. 
These cases can be retrained in language as long as 
they have the desire to get well and their genera 1 menta 1 
powers are adequate. 
Olson, Helen F., "Speech for All, 11 English Journal (April, 
1951), 40:204-9. 
In writing this article the author raises two basic 
questions concerning all teachers of language: '>'~hat is the 
relationship of speech to the individual? What is the re-
lationship of individual speech to the group process? The 
answers to these questions and suggestions for developing 
their core are offered by the author as a guide for the 
development of individual effectiveness. 
Rotter, Paul, "The Development of Speech in Young Children," 
Volta Review (February, 1955), 57:53-7.' 
The author presents a review of some of the language 
research concerning the hearing child and its relationship 
to the development of effective communication by the hearing 
handicapped child. 
Schneiderman, N., "Study of the Relationship between Articu-
latory Ability and Language Ability," Journal of Speech 
and Hearing Disorders (December, 1955), 20:359-64. 
The purpose of this study was to investigate the rela-
tionship between articulatory ability and certain aspects of 
language skills. The subjects were 70 first graders who 
were all tested for mental age, spoken vocabulary, sentence 
length, teacher's rating of their linguistic proficiency 
and articulatory ability. Inter-correlations among some of 
the data were obtained. Three groups representing different 
levels of language abilities were compared according to 
articulatory ability. 
21 
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Analysis of the data resulted in the following conclusions: 
1) The inter-correlations among the 3 tests showed they 
formed a valid measure of general language skill. 
2) Articulatory ability increased with growth in chrono-
logical age, but not with growth in mental age. 
3) Articulatory ability was shown to be significantly 
associated with high scores in language ability when the 
menta 1 and chronologie& 1 ages of subjects were not held 
constant. 
4) These findings substantiate some further evidence 
of a relationship between articulatory ability and language 
ability in children. 
Taussig, Eleanor, "Language Development as a Factor in 
School Placement," Volta Review (April, 1959), 61: 
4168-9+. 
This article presents the only criterion that the 
author feels should be decisive with specific reference to 
the question of whether the child goes to public school or 
to a school for the deaf, that criterion being that the 
language of the child should be comparable to the language 
of the other children in t-. aroup in which he is to be 
placed. 
Templin, Mildred c., Certain ~nguage Skills in Children, 
Their Development and l~terrelationships, University of 
linnesota press, llnneapelis, Minnesota, 1957. 
"This book presents a normative and descriptive study 
on the development of articulation of speech sounds, sound 
1 
l 
I 
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discrimination, sentence structure, and vocabulary as well 
as the interrelations of these language skills in children 
of preschool and elementary school age." 
The sample included 480 children, 140 boys and 240 
girls between the ages of 3 and 8, divided into eight 
subsamples by age. Each subsample was representative 
according to father's occupation. 
The variables tested were then set down to show the 
significance of difference in age trends, sex difference 
and socio-economic status differences. 
The author concludes this study with recommendations, 
suggestions for future research and a previously unpublished 
articulation test used in this study. 
Thompson, G. G. "Language Development," Chapter IX, Child 
Psychology! GrQWth Trends in Psychological Adjustment, 
Roughton I fflin, BOston, 1952. 
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In this chapter the definition of language will be broad 
so as to include any form of intercommunicative behavior. 
The discussion is necessarily limited by the available re-
search.literature to some of the more formal features of 
inter-communication: early development of basic sounds 
(phonemes), oral vocabulary growth, comprehension of various 
language signs, some of the functions of language in person-
ality development, and the influence of certain environmental 
and genetic factors on language growth. This study has at-
tempted to round out language as a fundamental psychological 
function in the overall development and social adjustment of 
children. 
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In the discussion of various investigations the author 
noted the tendency for girls to be superior to boys in all 
linguistic skills. This finding, be felt, calls for a 
differential treatment of boys and girls in our public 
schools if we are to promote optimal language skills in our 
children. 
Travis, E. L., "Terminology and Nomenc 1a ture," Cba pter II, 
Handbook of Speech P&thology, Appleton-century Crofts, 
New York, 1957. 
The purpose of this chapter is to define and clarify 
terms frequently used in speech pathology. 
The author states that this glossary is not to create 
terms, but rather to clarify as to the usage among members 
in the field of speech. 
Travis, E. L., "Group Structure in Speech Therapy," 
Chapter XXXIII, Handbook of Speech P8 tbology, Appleton-
Century Crofts, New York, 1957. 
The author bas outlined a theoretical structure for 
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speech therapy incorporating previous theories within a 
single system; and bas presented seven kinds of interpersonal 
situations to be used in the process of therapy as well as a 
breakdown of the major aspects of this task. 
van Riper, Charles, Teaching Your Child to Talk, Harper, 
New York, 1950. 
The fact that most children learn to speak in spite 
of their parents' efforts, and also that several million 
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children have defective speech as a consequence, prompted 
the writing of this book as an aid to parents in helping 
their children acquire speech. 
This problem is not entirely the fault of parents, 
since the literature on the teaching of talking is so 
sparse as to be generally unavailable. 
The author presents much reassuring information for 
parents and the book is richly informative. 
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Ward, Winifred L., Playmaking with Children (Second Edition), 
· Appleton-century Crofts, New York, 1957. 
This book is directed to the classroom teacher who has 
had little special training in playmaking. There are tech-
niques as well as activities for the presentation of play-
making in a creative approach. The author brings in all of 
the creative arts in the belief that the children will be 
encouraged to say what they think and feel, through which-
ever medium is most natural to them. 
The author devotes two chapters to therapy in playmaking 
with special attentlOB to its role in speech. 
Among the references were lists of annotated biblio-
graphies, stories and records which the author has further 
listed by subject, age level and usefulness to a specific 
activity. 
Speech Education 
''Speech education COJIIlonly referred to as 'speech 
improvement,' as distinguished from 'speech correction' 
or 'speech therapy' - is usually a responsibility of the 
classroom teacher. Because he is with his class through-
out the greater part of the school day, he, better than 
anyone else, can integrate speech educ\tion with all 
aspects of the instruction& 1 program ... _/ 
Abstracts 
Anderson, Virgil, '~he Speech Hlndicapped Child in the 
Classroom," Education (OCtober, 1956), 77:103-7. 
The problem facing a teacher in a classroom where 
there are some children handicapped by speech, is the ex-
tent to which she can deal successfully with these children. 
In this article the types of speech problems as well 
as positive actions that the teacher may take to correct 
or eliminate the causes or symptoms of a speech disorder 
are presented as a guide to the teacher. Even with the 
aid of the speech specialist, the teacher can provide :the 
necessary help in carry-over of good speech habits from 
therapy into real-life situations. 
Brown, Spencer F., "Talting is a Social Thing," National 
Parent Teacher (November, 1950), 45:7-9. 
This article acquaints the parents with the many 
problems in acquiring speech. Talking is a skill and is 
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11 )largaret Hill Powers, "Responsibility of the Administrator 
for Developing Effectiv~ Speech Programs," Conference on 
Reading, Chicago University, 1955, 135-138. 
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learned by imitation, but only in a situation that has good 
speech stimulation. The child has to hear talk and want to 
talk before he can learn to talk. The author also presents 
questions, program suggestions and reading references that 
may be used in preparing a panel discussion for P.T.A. 
It also cQJltains certain factors which the parents can 
alter that will induce good speech in the child. 
Butler, Katharine, "Even the Stalwart Stumble," Education· 
(OCtober, 1956), 77:108-111. 
The author proposes that each teacher spend some of 
her tt.e teaching speech skills through meaningful and 
practical experiences in oral communication. During these 
sessions the teacher should try to incorporate some or all 
of the following goals: 
1) To help the child identify and recogn~ze isolated 
sounds. 
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2) To improve the child's self-hearing and vocal phonics. 
3) To improve his fluency and to resist influences tend-
ing to disrupt fluency. 
4) To improve his ability to think on his feet by train-
ing in commenting orally on that which he perceives, does or 
feels. 
5) To create a consciousness of good voice quality. 
6) To help the child express his conflicts and feelings 
through training in speech hygiene. 
Procedures for attaining these goals are presented 
I i 
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through the use of four activities. It is suggested that 
these activities, carried on over a period of time, will 
produce increased communication skills on the part of the 
children. 
Cartier, Francis, "Speech Education in the Air Force," 
Education (October, 1956), 77:117-122. 
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The purpose of this article is to emphasize the importance 
that the air force places upon its programs of communication 
training in relation to the need for effective oral communica-
tion skills. These skills are not limited to the oral aspects 
alone, but include other communication techniques such as 
writing and listening. The author has presented some specific 
examples of speech education in the Air Foece which bears 
credence to their philosophy of effectiveness through com-
munica tion. 
Edi toria 1, "Persona 1 Communication: Making School Leavers 
Articulate," Times Educa tiona 1 Supplement (June 14, 1957), 
2195:853. 
The author had worked for many years as a talks producer 
for radio and it was his job to help people sell themselves 
by what and bow they spoke. 
1) ~ke the speaker conscious of the existence of com-
munication as something more than talk. 
2) Learn the technique of finding your point and putting 
it across. 
As none of this can be learned by precept, personal 
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communication can only be taught by practice and example. 
He states that the problem facing most job-seekers is 
the inability of personal communication. 
The article contains many examples of wasted knowledge 
and some constructive suggestions to remedy the problem. 
Fessenden, Seth, "Pictures in the Mind," Education (OCtober, 
1956), 77:67-68. 
The mind's eye view or the "picture" in the mind of the 
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child of life and the world about him, is started for the 
child by the speaking of his parents, relatives, and their 
friends. If these pictures match with reality the child 
will grow in a coastructive manner. If not, he will struggle 
to readjust them or perhaps became frustrated with the future 
and with what it mignt hold. 
The importance of speech education ·is paramount to 
helping those who speak to formulate more adequate pictures 
for the listener, and to aid the child in seeing and under-
standing the world around him with reality. 
Fitch, Waring, "What is Speech Improvement? How to Teach 
It," Grade Teacher (April, 1949), 66:28+. 
The term speech improvement is defined herein as 
"speech improvement designed to develop better speech ba bits 
for thousands of children whose speech is below par, but 
not actually defective." 
The author suggests that the teacher first examine her 
own speech pattern and then the child's for: Pitch, rate, 
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volume, quality, phrasing and articulation, and have someone 
or the teacher herself, evaluate it obje.ctively. 
In this manner of correcting ourselves before we attempt 
to correct the children we can readily see that our voices 
and speech may have a direct bearing upon the children as 
observed by their speech. 
Fortin, Gertrude L., "Revitalizing the Teaching Pattern," 
Clearing House (February, 1957), 31:331. 
This is a presentation of the changes made in procedure 
for a speech class and their effectiveness with the group. 
The program underwent a change from a directive approach to 
an informal group where ideas could be expressed voluntarily. 
The group had objectives to follow, but changes could be 
made to suit the various needs. 
Through this approach the student learns to accept 
suggestions, responsibilities, constructive criticism; to 
develop their personalities; to evaluate; and to live in 
the society of the classroom. 
Furness, Edna, "Is Your Speech Showing?", Clearing House 
(April, 1959), 33:489-491. 
The need for effective speaking in business or pro-
fessional occupations is an asset to the individual. 
The author realizing this need suggests that the 
schools provide each individual with speech habits that 
will further his successful achievement in business and 
social environments. 
The author intimates the need in this question: Is 
your school providing a sound program in speech? 
Furness, Edna, "Remedia 1 and Development Speech Program," 
Elementary English (May, 1955), 32:289-295. 
This program as proposed by the author takes into 
consideration the functional importance of speech skills 
in everyday living. It is presented here as an aid to the 
teacher in setting up a speech development section for her 
class. 
The author takes into consideration the relationships 
of all communication tools - speaking, reading, writing 
and their effect upon one another with prime emphasis upon 
speech. 
31 
The author bas presented an outline form of information 
concerning possible causes and teaching procedures for speech 
handicaps. 
Hale, Lester L. , ''Your Speech Habits are ca tc bing, " Na tiona 1 
Education Association Journal (January, 1954), 43:61-62. 
The author, realizing that teachers frequently complain 
about their students' voices, but seldom recognize that the 
pupils have been influenced by the daily model - the teacher's 
speech, describes the means tba t a teacher may attain natura 1 
and effective ease in speaking. The ease that the teacher 
does or does not project in his speech is of vital consequence 
for the classroom atmosphere. 
l 
l 
I l 
l 
I 
I 
I 
The author suggests that the teacher's speech certainly 
should be analyzed at the college level or by one's own 
self-critical ana lysis. 
Hillbruner 1 Anthony 1 "Group Dynamics in the Classroom," 
Education (OCtober, 1956), 77:112-116 • 
. 
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This is a discussion of group dynamics and its objectives, 
and potentials for releasing individuals' positive attitudes 
and activities in such a manner as to benefit the group. The 
most effective means of developing group dynamics is through 
the lecture-discussion method which leads the individual to 
critical and reflective thinking. Along with this method 
bas been employed the case method and the method strongly 
allied to this, that of role-playing. 
The release of and understanding of group dynamics will 
aid the teacher and the student in effective leadership and 
participation. 
Johnson, Roy I., "The Means-Ends Relationship in Speech 
Education," Education (OCtober, 1956), 77:88-90. 
Speech education today must be utilized to provide the 
"means" through experiences with communication so that the 
ultimate proposed "end" of greater success in interpersonal 
communication may be reached. 
This theory of means-end applies to a 11 levels of 
education, but is highlighted by the speech emphasis which 
is now apparent in teacher training. 
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The teacher's ability to utilize speech as an effective 
tool in teaching and learning is of paramount importance as 
it is communication through speech that evolves thoughts and 
actions. 
Kramer, )(a gda lene, "Everybody Talks, But How?", Na tiona 1 
Education Association Journal (December, 1956), 45:561-563. 
The role that speech plays in the life of each individual 
is so important that the subject needs to become a part of the 
daily classroom work both on the elementary and high-school 
levels. 
The author has provided us with four main responsibilities 
that a teacher must assume in dealing with her class: 
(1) Development of good voice and speech 
(2) Communication of ideas and feelings 
(3) Development of technics for speaking situations 
(4) Provision of specia 1 help for children with speech 
problems. 
The activities needed to do this work are included in 
any school program; what is needed are teachers who are pre-
pared to teach speech so that every child can develop his 
powers of oral communication to their fullest potential. 
Larson, J(erville, "A Streamlined Approach to Developing 
Democratic Communication in Prospective Teachers," 
Education (OCtober, 1956), 77:98-102. 
The past 25 years have seen the intensification of de-
mands for even greater effectiveness in oral communication 
and an understanding of its basic processes. Educators are 
well aware of this need and the author illustrates one 
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functional method that has been tried and found most effective. 
At the Texas Technological College a speech test is ad-
ministered to all prospective elementary teachers and is taken 
voluntarily by most freshmen in the school of Arts and 
Sciences. 
The course that is offered to the students is "Speech 
Development for Teacher Competence" and the class is planned 
by the students through the use of speech. 
This course does not provide one with all they should 
know about speech, but does help them to learn about speech, 
to improve their own speech skills and gives them an aware-
ness of the importance of speech as a means of teaching. 
Lieberman, Leo, "Speech Curriculum for the Junior High Schooil," 
High Points (December, 195Jl 33:46-51. 
The need to provide speech training to the junior high 
school students is evidenced in this article by the evaluation 
of students and teachers. 
This article deals with a specific local problem of 
developing a course of study to motivate the students to 
change their speech pattern. 
The author presents in a brief form the objectives and 
units of activities with procedures to follow in operating 
under this type of program. 
All indications by the author report this program to be 
successful and that it has made apparent certain results in 
the pupil's speech. 
Lillywhite, Herold, "Ground Rules for Responsible Communi-
cation," Education (OCtober, 1956), 77 :74-79. 
The author relates some of the ideas of the past and 
the ideas that are now held concerning the thinking and 
methods used in teaching and practicing of communication 
skills. He lists some preliminary "ground rules" for,, 
responsible and ethical communication as follows: 
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1) The individual communicator should possess sufficient 
competence in the understanding of the nature of language to 
communicate as a free man. 
2) The individual should be adjusted personally to the 
demands of responsible communication in a free society. 
3) The speaker and the listener must be able and will-
ing to identify themselves accurately and honestly with the 
democratic tradition. 
4) As teachers, we must be responsible for living up 
to and teaching the highest standards of controversy. Not 
for the sake of controversy, but for the sake of ultimate 
unity. 
l-
5) We must teach that it is highly unethical, when 
seeking solutions through group effort, to refuse to dis-
cuss or to take action which blocks discussion. 
6) We must realize and teach that the end does not 
justify the means - no matter if the means seems to be 
freedom itself. 
In this time the world has lost dearly in lives and 
material wealth to rectify the damage done by men who gained 
influence by speaking convincingly. 
This irresponsible speaking by people points out that 
much needs to be done to help produce effective speakers. 
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J(argaret, Helene, "The Eye, the Ear and the J(isspelled Word," 
College English (OCtober, 1951), 13:29-32. 
The author proposes a solution to the problem of 
orthography that she feels has been neglected too long by 
college instructors. 
The author contends that the teachers of speech should 
assume part of this burden in training the eye and ear to 
see and hear the sounds that by a carelessness of speech are 
slurred and many times cause permanent changes in the language. 
A general discussion of this problem and an illustration 
of this type of misspelling by mispronunciation conclude the 
article. 
KcCa 11, Ray, "Speech, A Fundaments 1," Education, (OCtober, 
1956), 77:85-87. 
The purpose of this article was to point out the part 
speech plays in our lives and the need for an approach to 
communication that is realistic in terms of our times. 
That speech has been badly handled in the past years 
is evidenced by our surplus of wisdom and a scarcity of 
effective means of conveying it to the people. 
IIi ller, Irene and Gera ldine We 1 ty, "Help Them Talk, " 
Exceptions 1 Children (September, 1957), 24 :40+. 
This article is geared primarily for the teaching of 
blend sounds to educable mentally handicapped children. 
The authors have presented aims, materials needed, proce-
dures and some exercises to help in the developaent of 
speech rather than in the correction of speech. 
This is a systematic method of word recognition which 
is needed to develop the ability to use language even 
though there may be a lack of background experiences. 
J(orr ow, A. E. , "Sounding Off on Speech, " Educa tiona 1 
Leadership (May, 1957), 14:499f. 
The author literally sounds off at all the speech 
teachers from the family down to the professional speech 
teacher. 
Mrs. Morrow presents varied descriptions of speech 
teachers from the teacher who emanates self-love to the 
teacher who is careless and unprepared to, at last, the 
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teacher with genuine insight who gives the children a needed 
sense of informa tiona 1 security. 
The author does show that the speech teacher who strives 
to broaden lives and to facilitate an ease of speaking that 
makes for gracious living surely has a worthy life. 
Kurray, Elwood, "Silent Factors in the Classroom," Education 
(OCtober, 1956), 77:80-84. 
The most difficult problem we encounter is silent and 
invisible. This problem presents itself in the classroom 
and can cause much unneeded difficulty. These silent-
semantic factors (thoughts and feelings) that occur within 
us may impede our progess of communication and verbalization. 
The teacher should be aware of these factors and then through 
the students' perceptiveness and maturity, communication and 
learning will improve. 
Phillips, Gladys L., "It's Time to Add the Big S," Texas 
outlook (April, 1956), 40:18-19. 
The author deals with the problem that is arising in 
the schools today, of teaching students to express them-
selves fluently and adeptly in order to survive in the 
speaking world. 
This is a plea for all teachers to develop not only the 
three R's but also to add the big "S" to the requirements. 
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The teacher helps the child develop his personality 
and character by means of the speech situation, and there-
fore needs to make speech a part of the necessary curriculum. 
Powers, Margaret Hall, "Responsibility of the Administrator 
for Developing Effective Speech Programs," Conference on 
Reading, Chicago University, 1955, 135-138. 
Increasing numbers of school systems, recognizing the 
need for meeting the needs of the great middle group, now 
are providing speech improvement training for all pupils. 
The teacher must clearly understand his responsibilities 
before such a program can function adequately. This under-
standing and success will depend largely upon the initiative 
of the administrator. 
The author has listed ten specific responsibilities for 
the teacher in relation to the speech development of his pupils. 
It is the administrator's and supervisor's duty to encourage 
the teachers, provide in-service training opportunities in 
speech and to make available resources and consultation with 
speech experts. 
Rapson, M. et al., "Out of the Classroom," Exceptional 
Children (May, 1955), 21:300-302+. 
This article presents techniques that have proven useful 
to speech therapists, with the suggestion that teachers may 
use, change, adapt and perhaps improve. Some of the suggestions 
are presented in a bulletin from the State Department of 
1 
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Education School and Community Service, Hartford, Connecticut, 
in which some questions are asked and answered that may be used 
with children for self-expression. 
There are suggestions by the Delaware State Department 
of Public Instruction for teachers and parents of young 
primary stutterers. The authors of this particular article 
head the suggestions as Do's and Don't's as most of the ideas 
are in a preventive manner rather than correction of stutter-
ing per se. There are many games that may be used at home or 
in the classroom particularly dealing with s, Land R sounds. 
Robinson, Karl, ''What Do We Mean - Speech Education?", 
Education (OCtober, 1956), 77:69-73. 
The author stresses the need for speech education based 
upon the universal need to exchange ideas and feelings. He 
cites instances where courses are offered to adults and that 
the classes are overloaded simply because people recognize 
the need of speech skills in their own relations and look 
for assistance which they did not receive in the schools. He 
proffers two main needs for speech education programs: 
(1) To improve those with "norma 1" speech 
(2) To train and produce leaders. 
These aspects of speech education can only be fulfilled if 
desirable conditions are set forth for its development, mainly: 
(1) Needs recognized 
(2) Contributions speech makes to our educa tiona 1 pattern 
made known and recognized 
(3) Opportunities provided for teaching speech in the 
regular curricular patterns of the elementary, high school, 
and college 
(4) Work in speech education should be well-organized 
and broad enough to serve the needs of all levels of the 
school population (handicapped, "normal" and talented) 
(5) Continuity in the program should be provided 
(6) Flexibility to allow for the meeting of individual 
student needs 
(7) Intelligent planning should permit the work to 
evolve in a manner consistent with the particular school 
and community conditions 
(8) Adequate time, faculty and budget are necessary, 
so that the investment in speech education in our generation 
will pay the handsome dividends it is capable of paying to 
our people, our government and to our society. 
"Rock Island Speech Improvement Program," American School 
Board Journal (September, 1946), 113:45=46. 
41 
This article is a brief peport of the establishment, 
procedure and continuation of a speech program in the public 
schools of Rock Island, Illinois. The report describes the 
various meetings that were carried out to explain the program 
and offer suggestions to parents and teachers so that the work 
being done by the therapists might be encouraged further in the 
classroom and the home. 
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The report tends to be brief and informative, but does 
not give methods or procedures for the carrying out of speech 
improvement in the home or the classroom. 
Ban Francisco Public Schools, English Curriculum Committee, 
"Speech Suggestions froua the Classrooms 1 " California 
Journal of Secondary Education (Karch, 1951), 26:146-148. 
The committee proffers practical suggestions and effect-
ive techniques in oral communication used by teachers of 
regular English classes including dramatics, as a classroom 
technique, oral readings or interpretations of plays, novels 
or short stories; book reviews, and foodless banquets. 
Spriesterbach, Duane and Jl. W,; Buck, "Speech - An Index of 
J(a turi ty 1 " (February, 1951) 1 27:260-263. 
The aspects of speech behavior from the first meaning-
less sounds to intelligible speech and the relationship of 
this development to maturity are presented here as a means 
to describe an individual's level of growth, not as measures 
to be used by themselves to evaluate an individual's adjustive 
ability. 
The aspects of speech behavior discussed were speech 
sound development, speech fluency, language development and 
voice. 
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Templin, lli ldred C. , "Re la t ion of Speech and La ngua ge 
Development to Intelligence and Socio-Economic Status," 
Volta Review (September, 1958), 60:311-334. 
The factors which stimulate speech development are those 
within an individual (hearing - intelligence - etc.) and those 
within the environment, the specific language spoken and the 
social economic status. This study was concerned with the 
relation of intelligence and social economic status to speech 
and language development. These are only two of the many 
factors, intrinsic and extrinsic to the individual which 
were studied. It was found that good speech and language 
existed in three and four year old normal children and in 
children from all social economic status levels, and that 
information on a child's intelligence and his father's 
occupation is not sufficient to predict with any accuracy 
how the individual child will speak. Intelligence as an 
intrinsic factor was important, but the social economic 
status as an extrinsic factor is too broad a category and 
therefore what is needed are more specif-ic dimensions of 
environmenta 1 stimulation to be used in a study. The im-
pact of mass media is showing fOrth with the similarity of 
experiences of today's children and the author suggested 
that it was being reflected in their language behavior. 
wagner, Joseph, "The Speech-Education of Pro•pec:tive Teachers," 
Education (OCtober, 1956), 77:91-97. 
Prospective teachers infrequently realize that the 
speech training that they should possess and be prepared 
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to administer is slanted toward facilitating the social adjust-
ment of the child. 
In order to assist the speech education of prospective 
teachers the author has set down some fundamental objectives 
as an aid to their understanding what speech education should 
and will do for them. 
(1) If teachers are to teach well they must possess the 
speaking ability capable of moving their students to action. 
(2) With the development and acknowledgement of this 
ability should come the recognition and acceptance of the 
ethical responsibilities toward themselves and their students 
that effective speech entails. 
The author included a list of five speech requirements 
for the classroom teacher that would be beneficial to the 
development and understanding of the teacher's ability to 
communicate orally. 
Winter, Clotilda, "Interrelationships Among Language vari-
ables in Children of the First and Second Grades,• 
Elementary English (February, 1957), 34:108-113. 
This study was undertaken to determine some of the most 
important factors in the language development of boys and 
girls in the first and second grades, and if possible, to 
discover interrelationships among those factors. 
In September, 1948, 240 first grade children from Austin, 
Texas were chosen for the study and represented comparable 
social economic status. At the end of the first year 100 
cases were left with complete data for use in both studies. 
Along with this group data, 14 case studies were analyzed 
for individuality of the pattern of language development. 
An effort was made to answer the following questions: 
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(1) Are there developmental interrelationships among all 
these factors - motor ability, oral language, drawing, 
reading, writing and spelling? 
(2) If relationships do exist, how significant are they? 
(3) Are the coefficients of correlation obtained at the 
end of the first year aignificantly different from 
those obtained at the beginning of the first year? 
(4) Are the correlation coefficients obtained at the 
end of the second grade significantly different from 
those obtained at the beginning and at the end of 
the first grade? 
(5) What factors in the development of language patterns 
are revealed through 14 case studies? 
The presence of a low stable association as well as the 
lack of any relationship among other factors are important 
considerations in the planning of learning experiences for 
primary grade children. The answer to the questions posed 
showed either a low stable relationship or a relationship 
that was negligible. In the 14 case studies the data re-
vealed the individuality of the patterns of language develop-
ment in that there were some similarities, but each pattern 
was unique. 
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It was hoped that the data presented here would stimulate 
the teachers to con~ider carefully in planning learning experi-
ences both the relationships and lack of relationships as 
pointed out in this study~ 
Speech in the Elementary Grades 
" ••• the teaching of speech is justified only if 
we accept two assumptions concerning the nature of speech 
and education: 
First, that ~peech can be taught, and 
Second, that it ought to be taught as a part of the 
curriculum of our schools."!/ 
Abstracts 
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Bluemel, c. s., "Concepts of Stammering: A Century in Reivew," 
Journa 1 of Speech and Hearing Disorders (February, 1960), 
25:31-32. 
This report concerns itself with the various theories 
on stammering. The author suggests that stammering can be 
prevented and that the most effective therapy is accomplished 
at the kindergarten level, where stammering is in its primary 
stages. A program of preventive training should be initiated 
whereby the child hears and feels himself talking normally. 
This type of program would consist largely of group procedures, 
games rather than lessons and it would be conducted on a daily 
rather than a weekly basis. A speech program of this type 
might not only prevent stammering, but improve the general 
quality of speech in the school. 
!/Andrew T~ Weaver and others, The Teaching of Speech, 
Prentice-Hall, Inc., Englewood Cliffs, New Jersey, 1956, p.3. 
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Breinholt, v. A., "Freedom of Speech for Children," Elementary 
English (February, 1952), 29:90-92+. 
Parents and teachers are appalled when they hear that 
from 5-10 per cent of the school population are seriously 
handicapped in their mode of communication. Freedom of· 
speech is necessary since later success is contingent upon 
the ability to express one's self fluently through the spoken 
word. 
The contents of this article tell why the school has 
been slow to assume speech as a part of its curriculum and 
offer many suggestions for the attainment of good speech 
to the parents, teachers and speech therapists. The author 
has suggested some books that might help the parent or 
teacher who has difficulty in finding practical devices for 
incorporating speech into everyday life. The author feels 
that speech is needed in this modern world more than before 
as we must be able to "talk things over" and not "fight 
things out." 
Breinhol t, V. A., "Good Speech for Gary," Educa tiona 1 Screen 
(P y, 1953 >, 32: 197 -s .... 
This is a story of the trials and tribulations that 
went into the making of a film of speech. The story re-
volves around a fourth grade boy who is very articulate at 
the moment, but through a series of flashbacks the film re-
veals his history of speech deviations. 
This film could reach fulfillment only through the 
cooperation of home, school and community which was gained 
by good public relations and the knowledge,:_,of the need to 
present such a picture. 
Chase, Naomi, "Speech in the Elementary School," Elementary 
English (Karch, 1953), 30:137-141. 
The elementary teacher must aid in developing the 
children in all phases of comm.unication, especially oral 
speech, which is most used. 
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The author includes in his discussion of the place of 
speech in the schools specific ways of working with children 
in speech emphasizing the following speech goals: audibility, 
distinctness of enunciation, accurate pronunciation, voice 
control in volume, pitch, quality and melody, a delivery that 
is natural, easy and free from distracting mannerisms, and 
audience contact. 
To fulfill these goals the teacher needs to provide 
training experiences where the child may learn to express 
and share his thoughts efficiently. 
Copeland, Pauline B., "Speech Correction Program," National 
Elementary Principal (September, 1950), 30:156-157. 
This article briefly describes the inception of a 
speech correction program in the elementary schools of Johnson 
City, Tennessee. The initial survey of 3233 pupils in the 
elementary grades showed that 246 children needed assistance 
' i 
I 
I j 
I 
1 
1 
1 ,, 
I 
'! 
\ 
I 
in speech correction. In thebearing survey of over 1000 
pupils one hundred and sixty-two needed additional hearing 
checks and on the recheck 60 had hearing losses ranging from 
mild to severe. 
The program covers five elementary schools with classes 
one half-hour twice a week. The classroom teacher as far as 
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possible gives individual help to the pupils with speech 
difficulties, working in cooperation with the speech teacher. 
This program has shown progress and development in itself 
and foremost in its pupils who attain a new personality of 
self-confidence. 
Eastman, Kilton, "Speech Correction in the Classroom. I. How 
to Recognize and Help Speech Defects," Grade Teacher 
(January, 1950), 67:50+. 
This is the first part of a series of articles by Kr. 
Eastman on the subject of speech correction. The following 
article is designed to help the classroom teachers in their 
desire to assist children with speech disorders. The many 
inquiries by the teacher concerning the problem of speech 
defects prompted the writing of this article as a means of 
answering questions, offering suggestions and proposing ways 
that will aid the teacher in her ability to recognize the type 
of speech disorder. 
The author lists the various types of defects of arti-
culation and ways that the teacher can detect them and thus 
better understand the child's behavior. 
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When the teacher has became sound conscious then she 
will be able to org.anize some procedures for a speech improve-
ment program. 
Eastman, Mil ton, "Speech Correction in the Classroom. 
II. Genera 1 Steps in Speech Improvement." Grade Teacher 
(February, 1950), 67:48-49, 94-95. 
This is the second part lD this series by l(r. Eastman, 
in which he describes the general steps in developing a 
speech improvement program in the classro ... 
The procedures to follow are: 
(1) Articulation test - pictures and objects mainly 
for non-readers 
(2) oral reading tests - individual simple sentences 
containing a specific sound in various positions in the words 
(3) J18king the child aware of his problem 
(4) Teaching the correct form 
(5) Ear training of sounds by isolation, stimulation, 
identification and discrimination. 
(6) Reinforcement of the correct sound by establishing 
in the child an ability to produce the correct sound whenever 
he wishes. 
The teacher will need materials to motivate the child 
in this new program and as this work progresses and improve-
ment is noted the teacher will find that with their new speech 
the children now feel more secure in their other class work. 
Boston University 
School of Education 
Library: 
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Fea, Henry R., "Interrelationships Among )(aterials Read, 
Written and Spoken by Pupils of the Fifth and Sixth 
Grades, " Journa l of Educa tiona 1 Psychology (Karch, 
1953), 44:159-175. 
"The close relationships among the four language arts -
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speaking, listening, reading and writing - have been explored 
by research workers and advocated by curriculum-makers." 
This study was an intensive comparison using the same measures 
which had been previously used for reading, oral language or 
written language and applied them simultaneously to samples 
of all three forms of communication. 
The study attempted to answer the following questions: 
(1) What is the level of development in each of the 
three language arts for the same children in grades five 
and six? 
(2) Does varying the oral-written order or reproduction 
affect the quality of oral or written samples of pupils' 
work? 
(3) Does the development level of oral and written 
samples vary more with level of material read than with 
reading ability of the pupil? 
(4) Is level of develo~nt revealed by one measure 
comparable with that revealed by others? 
(5) Are any measures suitable as multiple measures of 
the different language arts? 
(6) If measu·es prove suitable as multiple-measures, 
what is the order of development in each factor considered? 
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The author mentions the previous studies and the type 
of investigation pursued, but few have attempted to measure 
development in more than one of the language arts simultaneously. 
The testing material consisted of three samples of language 
from each pupil. 
(1) a transcription of the oral reading by each pupil of 
the story GOLDEN HARVEST by Elizabeth yates. This story bad 
been adapted previously by use of the Lorge Formula to an 
exact 4.5 reading level. 
(2) a transcription of the oral reproduction of the same 
story by each pupil. 
(3) a transcription of the written reporduction of the 
same story by each pupil. 
The samples were then analyzed by the following measures: 
(1) vocabulary - number of words 
(2) vocabulary - number of different words 
'(3) vocabulary - number of words not found on the na le list 
(4) The Type-Token Ratio - It is an expression of the 
ratio of number of different words (types) to the total number 
of words (tokens). 
(5) The Lorge Formula for readability. This is a measure 
of the reading difficulty of materials written for children, 
using the number of words, number of difficult words, number 
of sentences and number of prepositional phrases. 
(6) The mean and standard deviation of sentence length. 
(7) Degree of subordination. It is expressed as a ratio 
of the number of dependent clauses to the number of independent 
clauses. 
(8) Number of prepositional phrases. 
(9) Some measure of ideas expressed. 
The subjects were 140 cases of 5th and 6th graders from 
four elementary schools in two California cities. The cases 
were selected on the basis of: 
(1) Reading a hili ty of grade 3 or better. 
(2) Of the white race and from homes where English was 
the only spoken language. 
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(3) Normality of sight-speech and hearing as revealed by 
school records. 
TWO groups were used with the following order varying 
in reproduction of oral and written samples. 
Group A - Reading - telling - writing. 
Group B - Reading - writing - telling. 
The groups were equated according to sex, grade, age, 
reading grade scores, and socio-economic background. 
The only time element employed was the two minutes 
allotted for each student to org.anize his thoughts before 
telling the story he had read. 
From the results some 20 conclusions were advanced con-
cerning the interrelationships of the three language arts and 
their measures. The conclusions based upon the tests are 
expressed in statistical measures and are presented in table 
form (including correlation coefficients or relationships of 
language arts factors and the mean standard deviations and 
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critical ratios between the means of factors in oral repro-
ductions and written reproductions of one hundred forty 
pupils), and tend to show a substantia 1 degree of relatedness 
among reading materials, oral language samples and written 
language samples for this grade group. They show similarity 
in the following ways: "verba 1. memories evoked, number of 
words used, number of different words employed, number of 
hard words, number of phrases and degree of subordination. 
I• any subsequent similar study the previous factors may be 
reliably measured with different expectations or norii&S 
established except for degree <>f subordination, but certain 
factors have not proved suitable as measures of all three 
types of language behavior, the reason being difference of 
opinion as to what a sentence is. 
Of the equated groups tested Group B (reading - writing -
telling) were superior in all but degree; of subordination. 
The conclusions were: 
(1) The level of development in the three language arts 
appears to be in the order: )Ia ter ia 1 read, ora 1 language and 
written language, but does not apply with equal validity to 
other combinations of language activities because of the 
assumption that ti1e material read is standard. 
(2) varying the order of ora 1-wri tten reproductions does 
not effect the quality samples except in the number of oral 
sentences to a significant degree. 
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(3) The level of development of oral and written language 
is more dependent upon the level of the materia 1 read than 
upon the reading level of the pupils. 
(4) Level of development revealed by one measure is not 
comparable with that revealed by another. 
(5) The measures suitable as multiple measures of the 
different language arts are: verbal memories, number of 
words, number of different words, number of phrases and 
degree of subordination. 
(6) If the measures proved suitable as multiple measures 
the level of maturity of development in each factor could only 
be determined by further investigation. 
Froa all the evidence presented here the best single 
index of measurement in reading material, oral and written 
language samples would be the degree of subordination. 
Fessenden, Seth A. and others, The Teacher Speaks, Prentice-
Hall, Inc., Englewood Cliffs, New Jersey, 1954. 
This book is designed for the classroom teacher and to 
the teacher-in-preparation as a means to translate the contri-
butions of the field of speech into educational principles. 
Its purpose is to help prospective teachers as well as those 
teachers with classroom experience, to utilize speech and 
speech activities most effectively in their persona 1 and pro-
fessional relationships. The authors include three chapters 
specifically devoted to the classroom teacher and cover the 
areas of: 
(1) Stimulating participation 
(2) Improving speech effectiveness 
(3) Using speech activities. 
These chapters include suggested methods and principles for 
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utilizing the above mentioned areas in the classroom situation. 
Garrison, Geraldine, "Administrative P:·oblems in a Speech 
and Hearing Program," American School Board Journal 
(September, 1949), 119:29-30. 
The problems that speech and hearing teachers are con-
fronted with in working through a program of correction in 
the schools are often corrected or eliminated by understanding 
superintendents, principals, supervisors and teachers. The 
major problems are: 
(1) Inadequate facilities in which to work 
· (2) Heavy case load 
(3) Failure of the classroom teacher to recognize the 
speech or hearing handicapped child. 
The administration should provide the proper facilities, 
enough personnel to reduce the case load per therapist to a 
workable level and they should provide time, at least one day 
a week, for the therapist to explain her work and make 
suggestions to the classroom teacher, parents and other admin-
istra tion personnel so that the progress with the handicapped 
child may be furthered by an understanding home and classroom 
atmosphere. 
These problems can be solved at the local level and 
thus insure the educa tiona 1 opportunity that is fitted to 
the needs of the individual child. 
58 
Garrison, Geraldine, "Speech Improvement for the Elementary 
School," American School Board Journal (November, 1946), 
113:33-35. 
The author presents suggestions for the classroom 
teacher who has little or no training in corrective speech, 
but who wishes to help children overcome their speech defects. 
The classroom teacher, before she begins work in speech im-
provement must have a working knowledge of the speech mechanism. 
Dr. Garrison describes a method whereby the teacher can become 
familiar with the various speech parts. She stresses that in 
trying to teach a child a correct sound, the best results can 
be obtained by using a life situation, such as the air coming 
out of a tire (the s-sound); noise of a train (the ch-sound); 
the noise of an angry cat (the f-sound); and many more. 
l(any suggestions for teaching how the consonants are 
sounded, the use of a mirror with certain sounds and what 
the teacher can do to combine speech in the reading or 
spelling class to help these speech handicapped children 
are offered. 
The major basis for correcting articulation defects is 
ear training and as such the teacher should be sure that the 
child hears the correct pronunciation of a word many times 
or until he can say the word correctly. 
Greiner, Alice, ''Fremont's Speech and Hearing Program," 
American School Board Journal (April, 1947), 114:26. 
This report concerns the inception of a speech and 
hearing program in Fremont, Ohio. The program was started 
as a simple program in one building by an interested prin-
cipal and later, through the interest in this type of work 
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by the superintendent, was established as a part-time program, 
with speech correction provided for grades one to twelve in-
elusive. 
This article does not give methods or procedures for 
the provision of speech correction, but does discuss the 
possibilities that can be developed to open this type of work. 
Jogues, Sister )(ary, "Imperative Need for a Speech Program in 
Catholic Elementary Schools," National Catholic Educational 
Association Bulletin (August, 1957), 54:315-316. 
This article presented in summary form brings to the 
forefront the facts to substantiate the need for a speech 
program that will service the parochial schools. 
The author points out the numbers needing speech help 
and the number of trained speech correctionists working in 
the area of which only 25 service the parochial school system 
of the Milwaukee Archdiocesan school population. 
The author suggests types of programs that will provide 
assistance to those needing speech correction by means of a 
speech improvement program until teachers are trained to 
work with these cases leaving the correctionist free for 
work with the more serious disorders. 
\ 
I 
I 
1 
I I 
! 
I 
Other types of programs are mentioned, but were either 
not possible or impractical for parochial school systems. 
The children in the author's schools are screened and the 
serious ones sent to Marquette University Speech Clinic and 
Hearing Laboratory. A speech consultant is assigned to the 
schools to develop with the teachers in the elementary 
schools a program for speech. 
Institutes were held to help the teachers become aware 
of their part in the total program. 
The author advises that a speech improvement program 
will not solve a 11 the problems, but it will increase the 
articulateness of our students. 
Jones, 11. v., "Effect of Speech Training on Silent Reading 
Achievement," Journa 1 of Speech and Hearing Disorders 
(September, 1951), 16:258-263. 
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Tbe goal of this study was to determine whether there is 
a relationship between speech and reading. An attempt was 
made to answer the following question: "Will speech training, 
given to norma 1 third-grade pupils, accelerate their silent 
reading achievement?" 
Research in the speech area has for the most part ignored 
the relationships between speech and reading. Therefore the 
author has turned to research in reading for the theoretical 
basis to the problem. )(any experts in reading champion the 
position that reading proficiency is conditioned by facility 
in speech. 
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The present study was based upon the theory of the 
sequential development of language (Betts, E., Foundations 
of Reading Instruction, New York). According to this theory 
there are six steps through which the child must pass on his 
route to language proficiency. These steps are experience 
with objects, hearing comprehension, production of speech, 
reading, writing and refinement of language control. The 
fifth and sixth stages will not be considered in this in-
vestigation. The author presented a review of the literature 
with experimenta 1 evidence to substantiate this need of 
emphasis upon speech voca bu la ry and ora 1 language usage 
before instruction in reading is begun. 
The method employed was experimental in design having 
61 pairs of third graders matched individually for chrono-
logical age, mental age, silent reading achievement, sex and 
teacher. The three most important variables in the study were 
mental age, chronological age and silent reading achievement. 
"The members of the Bxperimenta 1 Group were taken from 
the classrooms for a series of 36 speech improvement lessons 
half an hour in length." Members of the control group re-
ma ined in the classrooms and received lessons in socia 1 science 
or mathematics. The schedules were arranged so that both gr.oups 
were given the same instruction in reading and speech in the 
classrooms. 
The speech instruction lessons included lessons normally 
included in any well planned speech curriculum. The first 25 
lessons were built around consonant sounds in the English 
language, relaxing and attentive listening. In the last 11 
lessons the pupils listened to a story or a poem for the 
first part of the period and then dramatized it during the 
last part. 
The two groups were tested with equated forms of the 
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Gates Advanced P:.·imary Reading Test before and after the study. 
The data secured indicates that speech training does 
effect positively the silent reading achievement of third-
grade pupils. 
The author presents a sta tistica 1 ana lysis to sub-
stantiate the results and also lists areas that warrant 
further investigation. 
McElroy, Margaret, "Children Should be Seen and-- Heard," 
Journal of Education (November, 1953), 136:39+. 
The purpose of this article is to acquaint the teacher 
with the responsibility of developing adequate volume in 
the children that they teach. 
The use of proper volume is essential to good speech 
and is one of the first speech skills that children should 
learn. 
The author presents many rhymes, exercises and poems 
that will bring about relaxation and an awareness of differ-
ences in voices. Included in this article are suggestions 
for games and other activities to aid the teacher in bringing 
out voices that will be clear and easily understood. 
Miller, Elvena, "Speech Correction is Vita 1," School Execu-
tive (August, 1950), 69:56-58. 
This article describes the beginning of a speech pro-
gram in Seattle, washington in 1916. The need for more than 
one person was evident and thus they started an in-service 
training program whereby the teacher could provide speech 
improvement and the intensified speech work could be done 
outside the classroom by the correctionist. 
The author presents an overview of the types of speech 
disorders, their needs, service that they are receiving, 
and how much success they have gained. 
Murphy, Albert T. and Ruth Ritzsimons, ")(usic Therapy for 
the Speech-Handicapped," Elementary School Journa 1 
(October, 1958), 59:39-4 • 
The technique of using music with children who present 
speech difficulties was initiated in a pilot study at the 
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Boston University Speech and Hearing Center during the summer 
of 1956. 
The study was set up in the hope of improving the 
speech of the children in the project and as an added part 
the therapists tried to work out some speech-music techniques 
that teachers could use in the regular classroom during music 
class. 
While this study was not originally done in the classroom 
it presents some interesting techniques, activities and lists 
a few familiar titles of songs with the sounds they can help 
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children master and definitely provides a means for the class-
room teacher to incorporate the therapy with the regular music 
program. 
Ogilvie 1 )(a rde 1 1 Speech in the Elementary School, MCGraw-Hill, 
New York, 1954. 
The author bas presented three purposes of this book: 
(1) To suggest ways to promote effective communication in 
the elementary school classroom, 
(2) To indicate the speaking activities that are part of 
the language-arts program, and 
(3) To note the part the classroom teacher plays in im-
proving the child's speech. 
The book contains speech activities for both listening 
and speaking purposes, ways to encourage students to partici-
pate and techniques to explain the various speech arts. She 
has included chapters devoted to the role that the classroom 
teacher plays in correcting speech difficulties and improving 
voice and diction. Most important to the teacher is a grade 
placement of speech activities from the kindergarten through 
the upper grades and will prove valuable in developing good 
ora 1 communication. 
Peins, Maryann, "Mechanical Devices in the Classroo1n," 
Elementary English (March, 1951), 28:138-140. 
This is a report of how many mechanical devices are 
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being used by teachers in elementary schools in the teaching 
of speech education. 
The devices (mechanical and others) most used by the 
teacher were the phonograph, motion pictures, bulletin boards 
and pictures. one of the devices least used as evidenced by 
this report was the recording machine. This is in the author's 
opinion unfortunate as it provides a copy of the child's 
speech from which they may hear their own voices and be moti-
vated to improve their speech. 
There are many techniques and devices which the elementary 
school teacher can use in teaching speech, but sometimes the 
pattern of teaching falls the same way and may become a habit. 
Instead one should try to use different devices to stimulate 
pupils' interest and provide them with an opportunity to 
develop good speech. 
Pe1n8, ll8ryann, "Speech Techniques for the Classroom," 
Elementary English {November, 1950), 27:446-449. 
This article presents several techniques that may be 
used by the elementary school teacher in the speech education 
of her classroom. The techniques described are a result of 
the findings of a 1948 survey of the status of speech educa-
tion in elementary classrooms in the United States. 
j 
l 
1 
I 
I 
' I 
These techniques were described for the teacher as to 
presentation and speech value to be derived by the child and 
are as follows: 
(1) Choral Speaking 
Refrain type 
Antiphonal type 
Line-a -child type 
(2) Creative Dramatics 
Act out situations 
Act out lessons 
Act out stories 
(3) Pantomime 
(4) Speech Games. 
The important thing is for the teacher to incorporate 
some type of speech training so that the students will be 
well adjusted speech personalities. 
Pronovost, Wilbert L., Teaching of Speaking and Listening in 
the Elementary School, Longmans, Green and Company, New 
York, 1959. 
The importance of oral communication in today's liv:i:ng 
is stressed with specific reference toward preparation of 
the children now in school. This book may act as a guide 
for the teacher in utilizing existing speaking and listening 
activities in oral communication based upon current subject 
matter. 
The author has used illustrative lessons in the form 
of dialogue between teachers and children to describe the 
methods in this book. 
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Tb.e suggestions for utilizing the materials and methods 
are described and a chapter on dramatic activities and a 
section on stuttering are included that will prove valuable 
to the classroom teacher. 
The extensive bibliographies of books, periodicals and 
materials provided by the author are an excellent source for 
further investigation by the teacher. 
Pruis, John, "Genera 1 Speech Training in the Elementary 
School," Quarterly .Journa 1 of Speech (December, 1950), 
36: 524-527 • 
. The purpose of this article is to acquaint those who 
are unaware of the importance of being able to express one's 
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self to ~be individual and to society, with the need of a 
speech education program in the schools. This article deals 
with "the most important question which should be considered 
when planning a program of general speech training for the 
elementary school, namely: what is the basic function of such 
a program? What should it accomplish? 
The goals and objectives of any part of the curriculum 
should be compatible with the general objectives of the 
school. In considering these objectives one need becomes 
immediately apparent: The school must hel'p the child to be-
•·, 
come an effective communicator. To become an effective communi-
cator the child needs to: 
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(1) Develop basic language facility: that is, to be able 
to use the language easily and satisfactorily 
(2) Develop suitable personal speech habits -perhaps 
corrective work is needed 
(3) Definite training and practice must be provided in 
the everyday communicative speech activities 
(4) Finally, the speech program should provide experi-
ences in those activities which might be termed creative, or 
interpretative, or appreciative. 
The author stresses the point that not only upwards of 
5 percent of the school population need therapeutic help with 
their speech, but that some help needs to be given to the 
children with no diverse speech patterns. 
If the speech program has this kind of emphasis the 
child will look upon his language as a helper rather than 
a hindrance. 
Roach, Bruce, "Little Folks Speak Up," Texas Outlook 
(October, 1950), 34:19. 
The purpose of this article was to acquaint readers 
of the magazine with a new approach (used in public schools 
of Texas) to improve communication skills. 
In the elementary schools storytelling and sub-junior 
declamation activities are used as training methods to 
"develop the flow of language and to be clear and logical 
in their thinking " - especially on their feet. 
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Storytelling is a favorite activity for youngsters in 
the second and third grades. Pupils are read a story by a 
competent storyteller and then they tell the story in their 
own way. 
Sub-junior declamation is open to all elementary pupils 
10 years of age and under, and some 35,000 elementary pupils 
are receiving training in this activity. 
The days of elocution drills and tireless habits are 
becoming obsolete as teachers are training children to be 
natural and sincere in their speech habits. As an added 
stimulus the students find appreciative audiences for their 
speeches and poems in the civic organizations, P.T.A., and 
civic recreation centers. Perhaps the fundamenta 1 basis for 
the total program is the belief that good speech habits are 
conducive to good life habits. 
Scott, Louise B., "Common-Sense Attttudes Toward Speech 
Problems," Instructor (February, 1959), 68:11+. 
The above mentioned article contains the essence of a 
talk the author gave to a fourth grade in one of the public 
schools in Pasadena, california. The author suggests that 
the person be objective about their speech problem and 
describes ways that the other children in the classroom 
may help this child with a speech problem. 
Some of the remarks were: 
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(1) Be good listeners 
(2) Try to become good distinct speakers ourselves. 
Miss Scott describes some procedures that the class as 
a whole may do to improve their speech. 
Stendler, Celia B., "Teaching Other Language Arts," Chapter 
VI, Teaching in tl\f! Elementary School, Harcourt, Brace, 
New York, 1958. 
The ability to express one's ideas succinctly and with 
some originality is the basis of the language arts program. 
This ability comes about through the preschool development 
that the child gains in his relationships with adults and 
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is determined by the emotional atmosphere set up by the adults. 
"Enriching the child •s perception, helping him to form clear 
concepts, to build his vocabulary and to put a sentence to-
gether properly, all contribute to his ability to communicate." 
Constructive criticism and a schoolroom climate that 
encourages and motivates a child to speak clearly and concisely 
are good assets for speech improvement, but the continual in-
terruption by the teacher to correct errors or the ridiculing 
of a child's manner of speaking are not conducive to speech 
improvement. 
The author includes in this chapter measures that may be 
carried out by the teacher to help the child in self-correction 
and to aid the teacher in guiding the speech of the whole class. 
The other language arts such as writing with correct 
punctuation, capitalization, spelling; legible penmanship 
and grammar which gives the concepts and generalizations 
needed to deal with language are included as an inter-
relationship to communication. 
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Stendler, ·celia B., "Problems of Methods in Teaching Subject 
)Ia tter 1 " Chapter 'til I, Teachinl in the Elementary School, 
Harcourt, Brace, New York, 195 • 
one of the tasks of the elementary school is to expand 
the child's knowledge and understanding of his social and 
physical world. This is accomplished in the subject matter 
areas and involves intellectual content: (concepts, attitudes 
and skills) which need to be emphasized. 
This chapter deals with the day-to-day teaching in the 
subject matter fields and bow the teacher develops the in-
tellectua 1 content. 
The method advocated by most educators to impDove the 
child's thinking is the problem centered approach, and is 
studied in detail in this chapter. 
Perhaps the most important part of this method is the 
pupil's participation in the planning of what he will study, 
Wow he will obtain the information and involves a problem to 
be solved and concepts to be formed rather than an assigaaent 
of finding answers in a text. The major steps in this approach 
are: 
(1)' The formulation of problems by the student 
(2) Sources of information - reading - community re-
source persons - survey - trips - projection materials -
observation and experimentation 
(3) Development of critical thinking about data 
(4) Clarifying concepts 
(5) Sharing information in the classroom - other grades 
or with parents 
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(6) Evalua~ion of pupil's progress through: spontaneous 
remar.ks by pupil regarding concept formation; asking pupils 
to apply knowledge to new situations; pupil's attitude change; 
pupil behavior noted in ability to carry through concep.ts 
taught and essay or objective type questions to test ability 
to organize and present information as well as to generalize 
and apply ldlowledge. 
St~ndler, Celia B., ''Developing Children's Creative Abilities," 
Chapter XI, Teaching in the Elementary School, Harcourt 
Brace, New York, 1951. 
The author presents an introduction ·to creativity and 
bow creativity may be and needs to be developed not only in 
the arts and sciences, but in finding solutions to the basic 
problems of living. Since a 11 the children of America attend 
the elementary schools, the elementary teacher is in the key 
position to identify and promote the development of those 
creative individuals who will be our future problem-solvers. 
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The author includes a definition of the creative act 
and what distinguishes it from other forms of behavior. 
The creative individuals owe their creativity to a 
combination of circumstances: 
(1) Genetic factors 
(2) Personality characteristics 
(3) The creative environment. 
There are some characteristics of high order creativity 
that may help the teacher to distinguish these children • 
such as: 
(1) Sensitivity to problems 
(2) Novelty of ideas 
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(3) The large number of ideas produced in a given period 
of time 
(4) Persistence in the face of frustration or distraction 
(5) Preference to individual activities over group acti-
vities and is not characterized by excessive conformity to 
the mores of his group 
(6) He is not necessarily near the top in school achieve-
ment. 
These general characteristics may show themselves, but 
the creativity is likely to show itself in one or more parti-
cular areas in which the teacher should be aware of the 
specific behaviors that will appear. 
The author lists some characteristics tnat will be noted 
in relation to identifying the creative child such as artistic 
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'talent, writing talent, musical talent and scientific talent. 
The concen tra 'tion of this chap'ter is mostly upon the 
highly creative child, but recogniZes that the elementary 
teacher is not equipped.'to produce grea't ar'tists, musicians, 
writers or scient1sts, but rather to channel and nurture 
1nterest in the special area that the child may possess. 
The school must provide time and materials for the 
creative activities of all pupils and also special opportu-
nities for the gifted child to develop his talents. 
The teacher needs to develop the children's values by 
presenting models of great people (Schweitzer, Da Vinci, etc.) 
rather than having them worship only those considered more 
successful in terms of dollars. 
The evaluation of creativity may be made in terms of 
knowing the distinguishing marks of creativity rather than 
by negative comments which may undermine their urge to create. 
It is the teacher as a person who influences the creative 
process and needs perhaps to try to do a few creative things 
in the classroom, develop sensitivity to the creative child 
and be adept at encouraging these children by firm standards 
of competency in work. 
Stendler, Celia B., "Developing Creativity in the Language 
Arts," Chapter XII, Teaching· in the Elementary School, 
Harcourt, Brace, New York, 1958. 
This chapter is devoted to illustrations of various 
types of creativity: (1) oral -- pre-writing stage; 
(2) writing --poetry and stories; (3) practical writing 
l 
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letters, reports and announcements; (4) dra~tics --which 
develops creativity in many areas such as art, music and use 
of language; (5) dramatic play-acting out various roles and 
situations; (6) acting out stories; (7) choral speaking and 
the use of puppets and marionettes. 
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The author includes some teaching techniques that may be 
helpful to the teacher who wants to try creative writing with 
her class. 
The main purpose of all of the examples presented by 
the author is not to produce accomplished poets, etc. but 
rather to develop the power to use words so that they com-
municate clearly, vividly and with originality. 
Strickland, Ruth G. 1 The Language Arts in the Elementary 
Schools, Heath, Boston, 1951. 
The relationships between language and other aspects 
of child development are presented here and may act as a 
guide to teachers or supervisors who wish to develop the 
ability to communicate effectively. 
This book also points out clearly the relationship 
which exists between language development and the develop-
ment of personality. 
The author includes an analysis of the problems of 
those children who deviate from the patterns of language 
development and suggests methods to be used in meeting 
their needs. 
I 
\ 
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An excellent bibliography is provided at the end of 
each chapter which would be helpful to the reader who wishes 
to delve further into a particular phase of communication. 
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Sutton, Eddie Leo, "Integrating Speech Therapy with Language 
Arts," Journal of Speech and uearing Disorders (December, 
1955), 20:376-379. 
The rationale for integrating speech therapy and language 
arts in the elementary school embodies four major purposes: 
(1) To afford a vehicle by which the principles of speech 
correction can be applied 
(2) To provide the classroom teacher and the sppech 
correctionist a wider area upon which to develop the language 
and speech of the children 
(3) To provide opportunity for the child to assume more 
responsibility and initiative in the carry-over of speech 
therapy into verbal behavior outside of the speech classroom 
(4) To establish criteria for judging the suitability 
and effectiveness of techniques and materials involving the 
academic, social and emotional status of the child. 
The integrated program of speech correction and the 
language arts should be constructed so that neither program 
loses its identity. Thi •. :; integra ted program will have four 
characteristic features: 
(1) Diagnostic testing 
(2) Scheduling 
(3) Selection of general objectives that satisfy both 
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speech correction and the language arts program. A suggested 
graded list of objectives beginning with kindergarten through 
the sixth grade was offered. 
(4) Selection of materials and techniques used in therapy 
classified as: 
4• Autobiographic& 1 
B. Socia 1 studies· 
C. Spec ia 1 events 
D. Special interests. 
The author concludes that before the speech correctionist 
-· 
p1ans therapy, he should formulate some basic assumptions 
to which he can adhere in establishing-his program. 
Tracey, w. s., "Incorporating Speech Training in the Home 
Roam," School Activities (Jiay, 1955), 26:290-293. 
The home room period offers many opportunities for 
the teacher to provide the speech training necessary for 
present and future activities of the high school student. 
This author discusses activities and procedures that 
will aid an interested teacher in giving .~n opportunity 
for the student to g.ain understanding through speech. 
Wilson, Be-tty A., ''The Deve lopaen t and EValuation of a Speech 
Prograa for Kindergarten Children," Journal of Speech 
and Hearing Disorders (~rch, 1954) 1 19:4-13. 
"The purpose of this study was to gather information 
which would support or relate the following three major 
hypotheses:" 
(1) A speech improvement program at the kindergarten 
level results in a greater. decrease in the number 
of articulation errors on sounds included in the 
program than is evidenced when no speech improve-
ment lessons are provided. 
(2) A speech improvement program at the kindergarten 
level results in a greater decrease in the number 
of articulation errers O? sounds not in the pro-
gram than is evidenced when no speech improvement 
lessons are provided. 
(3) A speech improvement program at the kindergarten 
level results in better reading readiness scores 
than occur when no such program exists. 
There were 114 subjects (male -- 61, female -- 53) in 
the control group and 128 subjects (male -- 61, female -- 67 
in the experimental group. 
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At the beginning of the study the subjects in the control 
group had a mean age of 65.75 months -- mean IQ of 98.5 and a 
mean social maturity quotient of 101.6 (measured respectively 
by): 
(1) Goodenough Draw A Man Te_st and 
(2) Vineland Socia 1 )Ia turi ty. Seale. 
The-subjects in the experimental group had a mean age of 65.71 
months -- mean IQ of 99.2 and a mean socia 1 maturity quotient 
of 102.1. 
The equipment, tests and instructional materials used to 
evaluate the subjects consisted of: Kaico Pure-Tone F 
audiometer, Massachusetts Vision Test, Goodenough Draw A Man 
Test, Vineland Social Maturity Scale, Metropolitan Readiness 
Test and a picture scrap book articulation test devised by 
the examiner • .... 
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The materials used for speech improvement lessons con-
sisted of stimulation material, picture cards, and easel board 
and object boxes. Storiies written by the examiner or adopted. 
from The Correction of Defective Consonant Sounds and some 
from children's literature plus an echo game and an exercise~ 
poem were used as stimulation material. 
The procedure followed in this study consisted of pre-
experimenta 1 testing, presentation of the speech improvement 
lessons, and the post-experimental testing. 
The material used in the speech improvement lessons 
was designed to cover a period of 12 weeks. one week was 
devoted to each of the consonant sounds studied (p-b-m-n-t-
d-k-g-f-t-r-s) and five daily lessons were presented by the 
kindergarten teacher each week of ten or twenty minutes in 
l4ingth. At the end of the speech improvement lessons there 
was a post experimental testing period. Each child received 
a second articulation test and a reading readiness test. 
The results of this study are presented in table form with 
an analysis of all variables that might enter into the 
study. 
The conclusions of this study will only apply if the 
described material and procedures for conducting lessons 
are utilized. Within the limits then these conclusions may 
be drawn: 
SCI 
(1) The reduction in the mean nwnber of articulation 
errors made on sounds included in the speech im-
provement lessons is related to these lessons. 
(2) The reduction in the mean number of articulation 
errors made on certain sounds not included in the 
speech improvement lessons is related to these lessons. 
(3) Reading readiness scores as measures by the Metro-
politan Readiness Test are not related to these 
speech improvement lessons. 
yauch, Wilbur A., ''The Role of a speech Correctionist in 
the Public Schools 1 " Journa 1 of Exceptiona 1 Children (January, 1952), 18:97-101. 
The author i~ writing this article is proposing his 
own method of a closer relationship between the speech 
correctionists and the teacher. The purpose of this 
alliance will be to provide the child with an atmosphere 
in the speech class as well as in the classroom that per-
mits and accepts the speech pattern as it is until the 
child can learn a new speech pattern. This cooperation 
through collaboration will provide the opportunity for both 
the teacher and the correctionist to see success with the 
individua 1 child. 
Speech in the High School 
Abstracts 
Arnold, c., "Teaching Discussion for the Development of 
Democratic Behavior," National Association of Secondary 
SChool Principals Bulletin (J'inuary, 1954), 38:83-86. 
The purpose of this a ·ticle is to show how the capacity 
to discover responsible courses of democratic behavior may 
be strengthened in the schools by means of systematic in-
struction in the art of group discussion. 
Discussion will help to perfect the child's power of 
expression through the spoken word and also act as an in-
81 
strument for establishing habits of orderliness and reflection 
essential to responsible democratic action. 
Beck, B. and John Trout, "A High SChool Answers a Challenge," 
Na tiona 1 As soc ia t ion of Secondary School Pr inc ipa ls 
BUlletin (January, 1954), 38:174-178. 
This article describes the oral English program offered 
to students at the Dwight )(orrow High School in Englewood·, 
New Jersey. 
This plan is devised to pr~44e for each student an 
opportunity to gain confidence in his own worth and respect 
for his own ideas, so::tbat he can put himself forward effect-
ively as a person. 
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This program is used in the tenth and eleventh grades 
and provides experiences in establishing incentive to speak, 
gathering ideas -- organization, expressing ideas -- speaking, 
and consuming ideas -- listening, and also advances total 
growth in language skills, assuring continuity in reading 
and writing while emphasizing speaking and listening. 
Buehler, E. c., ''Debate and PBrliamentary Practice Contribute 
-to Democratic Processes," Na tiona 1 Association of Second-
ary SChool Principals Bulletin (January, 1954), 38:86-90. 
The author stresses the need today for men to be able 
to settle differences by talk and shows how debate, discussion 
and parliamentary practice have much in design to help the 
individual obtain effective means of communication. 
The ideal citizen should possess the following elements; 
information, co-operation, efficiency, proficiency in oral 
communication, improved attitudes toward the individual and 
an abiding faith in majority rule. 
Chambers, Yjean, "Methods for Improving ora 1 Expression in 
Grades Seven through Nine," Conference on Rea ding, 
Chicago University, 1955, pp. 43=46. 
This section presents those methods which the author 
deems practical for use in grades seven through nine for 
improving oral expression. 
The author presents an important factor, namely that 
these boys and girls are just entering adolescence, as a 
criteria in the selection of materials and techniques. The 
first task is the evaluation of acquired skills and aptitude 
of the normal junior high school student. Then we must be 
cognizant of his interests and needs, specit1cally the needs 
related to soc1a 1 competence in groups. After these have 
been established then the work proceeds within the bounds 
of five major areas. These areas consist of voice and 
diction, interpretation, drama, public speaking and radio 
and television. 
When the course aims are established they proceed to 
select materials and choose methods of presenting them to 
achieve the defined objectives. 
The author presents a few of the many useful poems, 
plays, prose and discussion topics that may be used in this 
type of program. 
Crane, D. 11., "Speech in Newport News High School," National 
Association of Secondary School Principals' Bullet1n 
t.::·3a·nuary, 1954), 38:170-171. 
This speech program employs six full time teachers for 
the department of speech and drama. The program covers 
grades eight to twelve stressing oral reading in the eighth 
grade with emphasis upon poise, pronunciation, enunciation 
and expression. Then the program continues through the 
grades to deal in simple speech situations, formal speaking 
situations, parliamentary law, methods of and the preparing 
of a speech and then into more advanced types of speech, 
debate, radio and television, and drama. Another part of 
this program is work for those with defective speech. 
This program has provided increased development in the 
speaking ability and leadership ability of the pupils. 
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''Developing Oral Communication Skills," English Journal 
(January, 1952), 41:24-30. 
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This article reports on a program devised by a committee 
of English teachers which would emphasize oral communication. 
The program was broken into various sections to effectively 
implement the purpose. 
Some of the sections which the individua 1 teacher worked 
on are: 
(1) Orientation introduction and interviewing of 
students by students to further acquaintance 
(2) Parliamentary Procedure 
(3) Socia 1 and Business usage 
(4) Discussion 
(5) ora 1 Reading 
(6) Individua 1 Speeches. 
This program was initially in the hands of people trained 
in speech and generally will remain in their hands, but 
other sections are in the hands of English teachers. 
The teachers were convinced that the courses were able 
to get at many of tl)e basic needs of the pupils. 
The article provides a bibliography of books, 
pamphlets, film and film strips •hat would be of assistance 
to anyone so desiring to initiate such a program. 
Dickens, Milton, "Speech Education for Personality Development," 
Na tiona 1 Association cl. Secondary School Priucipa ls' 
Bulletin (January, 1954), 38:30-33. 
This article presents a program in oral communication 
designed to develop the child's personality. The author 
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lists six items which may comprise such a program. These are: 
(1) An oral communication screening test.for all pupils 
immediately after school entrance 
· (2) Clinics 1 help for defectives 
(3) A basic course in ora 1 communication for a 11 pupils 
(4) Integration of this basic speech course with oral 
work done in other subjects 
(5) Some fundamental course work, such as public speaking, 
discussion and debate, drama, or-radio-television 
(6) A program of extracurricular activities integrated 
with the appropriate school work. 
This is a program for high-school training in oral 
communication which will take care of the people with speech 
abnormalities, the average student and the gifted pupil to 
gain a realistic start in ."the formation of good personality 
patterns. 
''Former High School Pupils Support Speech," 
National Association of Secondary School Principals' 
(January, 1954), 38:21-29. 
This is a presentation ·of eighteen J,etters from former 
high school students relating their var-ious experiences to 
speech programs and telling how the training that they re-
ceived was of a beneficial value to them in their later life. 
Freestone, N. w., "Speech as Socialization for Life and Work," 
National Association of Secondary SChool Principals' 
Bulletin (Janual)r, 1954), 38:133-136. 
This article develops the reasons behind the need for 
effective speech and proffers the sta.tement that schools can 
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give support to cultivate real communicative know-how for 
successful social relations as they are the one agency which 
can offer a major change in the socia 1 structure of the pupi·l •. 
This type of communicative know-how has real significance to 
education as it suggests the kind of language control that 
would be beneficia 1 to both the speaker and his society. 
French, Ruth E., "Planning Speech Training for All," 
English Journal (September, 1956), 45:328-333+. 
This article, based upon the author's experience, is 
an outline of a three-phase program in speech. The author 
contends that speech should be taught to all youth and not 
just the gifted or severely handicapped boy or girl. 
To enable the greatest number of pupils to profit from 
speech training the program was considered in three divi-
sions: (1) the curricular offerings which will be given to 
a 11 pupils; (2) the remedia 1 program which will be offered 
the handicapped in speech; (3) the extra-curricular program 
which will appeal to the talented and provide the average 
with a leisure time pursuit. 
In view of the fact that many teachers assist with the 
administration of such a program the author provided certain 
goals that should be established and accepted so that the 
continuity and success of the program would not be lacking. 
Included in this article are brief descriptions of the 
activities and programs provided in this 3-p~se program. 
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Gilkinson, H. and. D. K. Smith, "Numerical Indexes of Speech 
Skill," National Association of Secondary School Princi-
pals' Bulletin (January, 1954), 38:214-220. 
The authors are concerned with the possible use of 
numerical speech indexes by classroom teachers. In this 
article the presentation is from a teacher's point of view 
rather than that of an investigator. 
The authors include some of the ways of recording the 
reactions of listeners, discuss some sea les and inventories 
which reflect the attitudes or personality of the speaker 
and lastly, take up the measurement of speech skill and the 
use of numerical indexes in the judging of speech contests. 
References are given for the benefit of tl1ose who wish to 
read more about these topics than is included here. 
Goldberg, Irving J., "Let the Record Speak," English Journa 1 
(Karch, 1912), 41:147-150. 
This is a report of the initiation of and the procedure 
followed in a voice-recording program designed to establish 
a -concrete and individua 1 basis for speech improvement among 
high school pupils. 
The article presents the various problems encountered 
in initiating such a program and some reactions of teachers 
and pupils who generally agreed that such an undertaking was 
interesting and beneficia 1. 
Gray, G. W., "Teaching the Ethics of Speech," Na tiona 1 
Association of Secondary School Principals Bulletin 
(J-anuary, 1954), 38:99-105. 
The author feels that the ethics of speech are the 
develop11ent of a sense of social responsibility, which is 
needed before one can attempt the technique of speech. 
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He states that these references to social responsibilities, 
ethics and so on, may be discussed occasionally and on a 
ra tiona 1 basis and the students will develop them if the 
speaking situation is one that is considered vital and 
obvious. 
Happe, R. J., "Outline of the Speech Program at South saint 
Paul," Na tiona 1 Association of Secondary School Prin-
cipals Bu11et1n (January, 1954}, 38:163-165. 
This article presents the outline of what the South 
Saint Paul High School in Minnesota offers its pupils in 
the way of organized speech education. It is a three year 
program providing opportunities for high-school pupils not 
only as a definite part of the regular program, but also as 
a part of the extracurricular program. 
The Curricular Program provides speech fundaments ls 
for sophomores and debate. The Extracurricular Program 
contains debate, speech activities, remedial Speech and 
Speech Correction. 
This article dncludes the number of people employed, 
case load and a description of some of the community re-
sources that are employed for debating. 
1 
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Harris, T., "The Forensics Program at Eastern High School," 
National Association of Secondary School Principals' 
Bulletin (January, 1954), 38:193-196. 
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This article describes the forensics program at a high 
school that is a participating member of the .Michigan High 
School Forensic Association which sponsors a general program 
of forensic activities for all seconda y schools in Michigan. 
In this way the program provides an activity which 
develops the ability to speak and read effectively and aids 
pupils in becoming more effective citizens. 
Haugh, Oscar .11. "The English Teacher as a Teacher of Speech," 
English Journal (April, 1955), 44:205-210. 
The purpose of this article is to have each person be-
come aware of the fundamentals of education and through this 
awareness he will see the importance and need of speech 
training for all. 
The author stresses the point that the English teacher 
should be a speech teacher; not to supplant the speech 
specialist, but rather to enhance the child's language. This 
in turn will strengthen the other aspects of growth. 
The author presents some specific examples that may be 
used in the class and some of the major deterrents that 
might prevent the English teacher from being an effective 
teacher of speech. 
Hawley, W. B., "Speech Plays Its PBrt in OCcupational 
Success," _ Na tiona 1 As soc ia tion of Secondary school 
Principals' Bulletin (January, 1954), 38:131-133. 
The author relates what many people have told him 
has been their reason for success - not superior_ skill, 
but knowing how to make words count. 
This article brings out the opportunity that a teacher 
has for making his subject matter alive, interesting and 
meaningful to his students, by pointing out the part that 
speech plays in their probable occupation. 
Speech is important in communication as a factor in 
socia 1 success and is equally important in voca tiona 1 
success. 
Hoover, Horace, "Speech in oelwein Senior High School," 
National Association of secondary SChool Principals' 
Bulletin (January, 1954), 38:157-196. 
This article presents the various experiences available 
for students at this high school to take advantage of: 
(1) Four elective, one semester speech courses: 
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Fundamentals of speech, advanced speech, dramatics and debate. 
(2) Organized speakers bureau of students available to 
speak to groups 
(3) Speech check of every elementary pupil with a follow-
up corrective program by a trained speech correctionist. 
ThiS program gives the students a chance to become well 
integrat~d through oral communications so as to achieve a 
fuller meaning to life. 
Hosey, Gladys v., "Better Speech Through Better Listening," 
Journa 1 of Business Educa tiou (January, 1959), 34:172-
173. 
The author contends that to speak correctly one must 
be able to hear errors, perhaps even before he is able to 
recognize them as grammatical mistakes. One learns to speak 
a language only by listening to the sounds and repeating 
them over and over until the aural response is automatic." 
The author presents copies of guides for listening, samples 
of notebook pages containing lists of words on weak enunci-
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ation, over-used words, undesirable expressions, grammatical 
errors, and mispronounced words. aaterial designed to cover 
beyond the classroom speeches are listening to P. A. Announce;•'' 
ments, assembly programs, campaign speeches, educational 
movies, class movies and T. v. programs wnich are then 
analyzed and reported upon to insure cri1:1cal and accurate 
llstening. 
The author feels that even without the use of a tape 
recorder or records the student can be taught aural per-
ception by the use of the oldfashioned notebook and duplicated 
list. 
Johnson, John L., "A Minimum Speech Program for the Sma 11 
High School," Na tiona 1 Association of Secondary School 
Principals Bulletin (py, 1955), 39:121-125. 
This article is primarily concerned with a program of 
speech development for the small high school that is unable 
to have a full time trained speech person to fulfill its 
needs. 
The author suggests the use of an English teacher with 
a considerable amount of speech training and who is willing 
to further his training in this field. 
The program would be primarily concerned with those 
students with impediments, students with no severe speech 
problems, but who are not functioning adequately, and those 
adept in speech functions. 
Along with 'this program teachers may take advantage of 
an in-service training program in speech and hearing d~~­
orders, access to information on the specific disorder and 
procedures to follow in working with these students. 
This type of program is not meant as the answer to the 
total problem, but only as a tentative method to alleviate 
the present problem and pave the way for the creation of a 
full time speech program. 
Langdale, A. B., "Solutions wanted," High Points (OCtober, 
1952), 34:5-8. 
l(r. Langdale presents questions in the area of speech 
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and English Language Arts inviting solutions to such problems 
as: 
(1) How to compensate for loss of enrichment those 
sub-standard students who must spend all of their 
time developing skills? 
(2) What objective criteria can be set up for the 
selection of substandard students in speech? 
(3) How can an untrained speech teacher teach English 
speech skills? 
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(4) What textbooks are provided to teach English skills 
according to functions 1 viewpoint now stressed? 
(5) How to teach spelling skills etc. indirectly with 
success? 
(6) How can the Speech and English teacher cope with 
the increased burdens placed on her by the cha lleuge 
of mass media of T.V. , radio, etc • ? 
(7) How can one reconcile the ambiguity of the newer 
marking systems based on innate ability rather than 
curriculum? 
This socratic method of teaching by employing questions 
to stimulate thought makes this article provocative to a 11 
but the beginner in the Speech and English Uinguage Arts 
field. 
Lull, P., "Learning to Participate in the Solution of 
Controversial Issues," National Association of Secondary 
School Principals Bulletin (January, 1954), 38:95-99. 
In our society today we need, more desperately than we 
have ever needed them before, more people who, aware of their 
responsibilities as citizens, and cognizant of the problems 
and issues that confront our society are ready and qualified 
to take an active interest in the solution of these problems. 
The high school has the responsibility to: 
(1) Make it possible for the pupil to become acquainted 
with and recognize the importance of the vita 1 prob-
lems of the day. 
I 
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(2) Develop the skills of responsible and intelligent 
citizenship through the ability to analyze and 
the ability to communicate. 
These results will not be achieved accidentally, but 
will be achieved if the administration recognizes the need 
and its importance. 
Martin, John, ·~outh Learns to Serve the Community Through 
· a Speaker's Bureau," National Association of Secondary 
School Principals Builetin (January, 1954) 1 38:93-95. 
Thi• article recalls the growth and development of the 
speaker's bureau at the oakwood High School, Dayton, Ohio. 
It is the purpose of this bureau to establish good habits 
of communication for the pupil by this liaison between 
school and the outside world. The bureau draws upon the 
community resources for help and allows in turn their ser-
vices to be at the disposa"l of,~the community as luncheon 
speakers, or debaters for the P.T.A. The author presents 
the steps necessary in carrying out this program from the 
administrative angle to the courses and extra-curricular 
programs that are offered to the pupil. 
Matthews, J., "Speech Education -A Contribution to Demo-
cratic Leadership Training," National Association of 
secondary School Priucipals.Bulletin (January, 1954), 
,38:79-83. 
This article poses the question:''What characteristics, 
abilities, traits, etc. are related cto leadership?" 
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The author describes various factors that may be used to 
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measure leadership and suggests that many of the character-
istics, abilities, traits, etc. found to be related to leader-
ship are important aims and objectives of speech training. 
This would then appear reasonable to consider certain aspects 
of speech training as training for leadership. 
The teacher by training the pupils to increase language 
facility are also trairting them in effective leadership. 
)lauk, G., "Speak Up," English Journal (May, 1955), 44:290-291. 
)lr. )lauk advocates in a basic English course a speech 
assignment once a week or twice a month at least. These 
assignments should be organized for a definite purpose, i.e., 
to help students gain the ability to speak well which ability 
)lr. )lauk contends is 40% of the responsibility of the English 
teacher. As an adjunct and a bonus for such procedure, 
often techniques of writing, reading and listening show 
great improvement. 
)launder, R. H., "Classroom-Criticism of Speech Pupils," 
National Association of Secondary School Principals 
Bulletin (January, 1954), 38:210-213. 
The main purpose of ibis article is to examine some of 
the various methods of criticism and to indicate the positi-on 
of the teacher's criticism in training young people to be 
more effective speakers. The teacher must recognize the im-
portance of ciiticiam and be able tG impart this knowledge 
to the pupils. 
The author .entions in detail a method of presenting 
critical comment. 
It is the job of the good teacher to know his pupils 
well enough so that he can adapt his critical procedures to 
their individual differences • 
. , 
)(elilhouse 1 Irene 1 "An Appra isa 1 of High School Speech," Quarterly Journal of Speech (February, 1946), 32:78-80. 
This article is a preEJeiltation of· a means of evaluating 
the high school speech program without jeopardizing the time 
necessary for teaching. The author suggests a student opinion 
poll whereby the student is asked to answer the following 
questions: 
(1) Why do students take speech? 
(2) Why do students fail to take speech? 
(3) Is speech co,nsidered a snap course and taken because 
it is a snap course? 
(4) How should speech be scheduled in the curriculum? 
(5) In what ,way, if at all, do students improve in 
speech as a result of classroom training? 
(6) How shall cl,ss procedure be improved? 
(7) In what way does the speech course prepare the 
student for life vocations? 
As most speech courses ·are elective the teachers can 
evaluate their courses in terms of needs and improve.ents 
based upon the opinion poll. 
\\ 
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Micken, R. A., "Study of Conteaporary Affairs Through 
Speech," National Association of Secondary School Prin-
cipals Bulletin (January, 1954), 88:-106-111. 
The author presents a Speech-current Affairs Unit that 
may be useful for the teacher who wishes to integrate the 
teaching of conteaporary affairs and speech. This unit is 
flexible and easily adapted for use in any high school. 
Other •thods at hand for the teacher of speech are the 
study of speeches of important figures in the contemporary 
scene, debate, the use of IIBteriAls, provided by special 
agencies and extra curricular activities and contemporary 
affairs. 
Any one of these aethods may be employed to integrate 
speech and contemporary affairs,. and the place where most 
work remains to be done is in the classroom. 
Malle~, 'lal,t~r 1 "Speech Problems on the Secondary SChool 
Le't'el," Na tiona 1 Ca~bolic Educa tiona 1 Association 
Proceed in&&, 1812, 18-309. 
This article presents the various problems that the 
secondary school c~s across when dealing with a ·speech 
program. The author f~els that· the proble.ms in the second-
; 
ary school speech program, as a aeans toward leadership, 
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are threefold: the student, the teacher and the administration. 
We consider the student as a clinica 1 subject and as a 
customer to whom we must sell speech. The teacher who must 
first of all be a well trained leader, as the salesman who 
must sell the comaodity. And finally he includes the admin-
istration which should recopize the value of speech and yet 
must coordinate speech with other activities for the common 
good of the school. 
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Muller, E., "Speech Education in the Voca tiona 1 High SChool," 
Nationa 1 Association of secondary SChool Principals 
BUlletin (January, 1954), 38:184-186. 
This is a report of the speech program in the voca tiona 1 
high schools of New York City. At the time of this writing 
there were 42,000 vocational high school pupils and 50 
teachers assigned to the 31 hi&h schools of the city. 
The speech teacher in the vocational high school offers 
three types of speech service: 
(1) 25 teaching periods a week 
(A) 10 periods for clinic instruction 
(B) 10 periods to the speech-centered term of English 
(C) 5 periods to a speech arts class. 
In addition·to this, the speech teacher devotes 10 
periods a week to speech counseling (diagnostic testing and 
clinical follow•up, record keeping, interviewing parents, 
aaking and checking up on dental and medical referrals, and 
coaching or rehearsing assembly prograas. 
There are -many variations in the programming of these 
activities, and each is worked out according to each school's 
organization. 
The author states that there are many reasons for the 
speech program, but the primary reason was the recognit.ion 
by school personnel of the great need that future workers 
in industry have for good speech training. 
Murray, W. R., "Techniques and Devices in Teaching Speech, .. 
National Association of Secondary School Principals 
Bulletin (January, 1954), 38:197-200. 
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The purpose of this article was to bring out those certain 
characteristics that a speech and drama teacher need - above 
and beyond those necessary for just a good teacher and to pre-
sent methods and devices that may be used in teaching speech. 
This article leans in the direction of the above mentioned 
criterion as a possible basis for selection of a speech 
teacher. 
Nelson, 0. w., "Helping the Classroom Teacher Participate 
in the Speech Program, .. National Association of Second-
ary School Principals Bulletin (January, 1954), 38:140-
144. 
The speech teacher may take steps to help the classroom 
teachers participate in the speech program by determining: 
(1) The attitudes of classroom teachers toward their 
part in speech training of pupils. 
(2) The extent of speech training of various staff members. 
(3) The scope and nature of speech work now being done 
in the classrooms. 
Having gained this information, the speech teacher will 
be in a favorable position to prescribe measures which most 
likely will be appropriate for and acceptable to the teachers 
for whom they are intended. 
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The author then states the type of assistance that will 
be directed toward the teacher and how the objectives may be 
accomplished. 
Phelps, w. w., "Evaluating the Secondary School Speech Program," 
National Association of Secondary School Principals 
Bulletin (January, 1954), 38:230-234. 
This article provides three methods whereby the secondary 
school administrator can evaluate his program of speech edu-
cation: 
(1) Inspection of school records and facilities 
(2) Informal discussions with the speech teachers 
(3) Observation in speech classes. 
The evaluator should be most concerned with the extent 
to which the program is serving the pupils. 
The author then points out some of the information that 
should be sought under each heading and suggests how the 
findings may be evaluated. 
Phelps, w. w., "Integration of Speech Education with English 
and the Social Studies," National Association of Second-
ary School Principals Bulletin (May, 1952), 36:79-88. 
Mr. Phelps advocates the integration of speech education 
with English and Social Studies. 
Although the pattern and extent of speech education varies 
greatly in the curriculum of Secondary Schools, nevertheless 
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the plan and general practice of integrating speech training 
with English and Social Studies is good for: 
(1) It provides a method of bringing speech training to 
all students and so prepares them to meet communica-
tion exigencies in whatever their sort of living. 
(2) It provides a continuing program of speech education 
throughout the school career but it is necessary 
that the secondary schools give more emphasis and 
time to speech training within the English Curriculum. 
(3) The plan of integration can be evolved in every 
Secondary School although it should not be thought 
of as meeting the complete speech needs of the 
student. It provides limited background and 
practice for all students. 
Present methods of integration of Speech and English 
leave much to be desired. Speech is not a continuous thread 
woven into the heart of the course. It evolves itself into 
either a speech day, or speech unit, or speech semester and 
there is no true integration by these means. 
A feasible method is combining subject matter with oral 
practice as much as possible. Literature provides an open 
field for oral discussion and for training the pupil to 
Boston Univer•ity 
·sobool of lducation: 
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formulate his thoughts in clear oral English. 
The integration of speech training with Social Studies 
would provide a much broader scope for speech training since 
Social Studies involves large areas of subject matter. 
Properly taught, the meaningful discussion trains students 
both to formulate ideas and communicate them properly. 
However, in spite of the overall benefits derived from 
integration of speech training with English and Social 
Studies there are some serious weaknesses which might result 
if the English and Social Studies teachers were not trained 
to teach speech, or did not have the opportunity to consult 
with, be informed by and guided by speech training experts. 
Over a long period of time it would be advisable to have 
courses of training for English and Social Studies teachers 
which they might be required to take while in college. 
Rather than have students exposed to the dangers of inade-
quate speech training by untrained English and Social 
Studies teachers, speech classes should be put in the hands 
of a specialist. 
Powell, F., 11 Dramatics Program at Middletown High School, .. 
National Association of Secondary School Principals 
Bulletin (January, 1954), 38:187-193. 
The dramatics program for the Middletown, Ohio, High 
School is based upon curricular and extracurricular dramati-
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zation from the kindergarten through all grades and junior 
high schools. 
In the kindergarten and elementary grades they use 
dramatized story telling, dramatized reading and creative 
acting -- short plays -- pageants -- choral reading -- etc. 
In the junior high school they use assembly classes, 
dramatic clubs, class plays and operas. 
When the students reach high school the dramatics program 
incorporates the dramatic or fundamentals of voice and action 
in a basic speech course, with work in a number of English 
classes as well as the management of the \veekly radio program. 
The author describes the extracurricular groups that add 
to the fulfillment of a program. 
Included also are sample units of \'lOrk that provide the 
opportunity for all to gain confidence, poise, recreation 
and a greater appreciation of the arts. 
Raubicheck, Letitia, Speech Improvement, Prentice-Hall, Inc. 
Englewood Cliffs, New Jersey. 
This book presents exercises, suggestions and materials 
designed especially for work with the speech students of 
high school age. 
The author organized the material proffered according to 
units that covered a description of how speech is made, a 
I 
diagnostic test for all English sounds, and units on the 
correction of lisping, production of "L" and "R," foreign 
accent, voice problems and stuttering. 
Roberts, R., "We Correlate Our Speech Courses," National 
Association of Secondary School Principals Bulletin 
(January, 1954), 38:178-184. 
This article relates the attempt to provide speech 
education for many rather than for a few selected people 
by correlating the English and History programs with the 
speech class on a once a week basis. The speech assign-
ments required are related to the subject content of the 
course with which it is correlated. 
This program also provides two classes in stagecraft, 
two classes in dramatics, full time courses and extra-
curricular debate work. 
The author includes the major objections and advantages 
of this correlation and many suggestions to help overcome 
the negative attitudes that might appear. 
Robinson, R. M. et al, National Council for the Social 
Studies, Speaking and Writing Skills, Twenty-fourth 
Yearbook, 1953, 129-145. 
"Competency in speaking and writing skills is essential 
to the successful student in the social studies and to the 
effective citizen of a democracy." 
104 
105 
As no idea is clearly understood until it can be ex-
pressed in either oral or written form, the authors feel 
that the social studies teacher can develop citizens whose 
clarity and ease of oral expression enables them to make 
effective use of their grasp of social problems. 
The authors of this chapter have chosen to focus on 
suggestions for developing skill in oral and written re-
ports, in formal and informal discussion, and in free and 
planned dramatization. They present activities designed 
to meet these needs for grades kindergarten through fourteen. 
Salisbury, H. E., "A View of the Speech Department of Mark 
Keppel High School, n'':ll:ltional Association of Secondary 
School Principals Bulletin (January, 1954), 38:168-170. 
The speech department at this high school has four 
major divisions, the core of which is the freshman course 
called fundamental speech. The other three divisions con-
ssit of courses containing four or more semesters of 
specialized speech training in radio, debate and drama. 
The major objective of this program is to help the 
pupil develop speech habits and skills that will prove an 
asset to his personality. 
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The scope of this department is the product of several 
years of concentrated effort by teachers and administrators 
who have shared the common belief that the development of 
good speech habits is essential to the growth and development 
of the personality of the pupil. 
Schenck, A. P., "The Speech Department in the Yankton Public 
Schools," National Association of Secondary School 
Principals Bulletin (January, 1954), 38:161-163. 
The speech department in the schools is a program of 
speech education which includes public speaking, forensics, 
dramatics, declamation and speech correction. These areas 
are considered as distinct units in the high school, but are 
combined in the elementary and junior high level. 
The author tells how these units are presented at the 
various levels and show how the community resources may be 
drawn upon and integrated to give "real ::Life" experiences 
to the participants. 
Skouge, R. K. and G. L. Borchers, "Is Speech a Problem for 
High School?'', High School Journal (January, 1954), 37; 
101-105. 
Communicative ability is what makes man so educable. 
Yet we take ability for granted - we do not do all we can 
to promote effective speech. Speech is the problem of 
schools -- because it is learned by individuals. 
107 
In the pre-school period the child is capable of pro-
ducing necessary vocal sounds - as time progresses the child 
leans more and more upon total speech activity for attainment. 
The secondary school years should provide guidance necessary 
to making students increasingly effective in speech. 
Five to ten per cent of our students are defective in 
speech, i.e. their speech deviates from normal so as to 
impede communication. 
Means of helping students are to have specialists: 
(1) To locate the defective and analyze his problem 
(2) To make corrective techniques available 
(3) To help students use improved habits in all situ-
ations by giving them time to absorb, practice 
and develop good speech habits. 
If the classroom teacher is alerted to the need of 
cooperation and informed in ways of giving assistance he 
can do much to assist in speech problems. 
For the average student more effective speech is advo-
cated by a basic general course in development of good speech 
habits and an elective course in discussion, debate, etc. 
The teacher in the classroom may have oral discussions, 
demonstrations, dramatizations, etc. This emphasis on speech 
development will help the exceptional child by giving him 
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speech tools of value toward leadership. 
Thus speech is a problem for every school just as it 
is a problem and concern for our entire society. 
Steadman, E., "A Flexible Speech Program, '' National Associa-
tion of Secondary School Principals Bulletin (January, 
1954), 38:171-174. 
The main purpose of the speech program is to teach the 
pupil to communicate effectively through the medium of oral 
communication. This is accomplished by having a flexible 
program - not too pliable yet yielding readily to changing 
conditions. 
The speech course is elective for 11th and 12th grade 
pupils. The extracurricular program provides additional 
speech and dramatics activities, including the annual class 
plays presented by each of the three classes. 
The author describes the many phases of this program 
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and some of the types of things that they offer to the pupils. 
Rattray, Robert, "The Youth Congress as a Democratic Speech 
Activity,'' National Association of Secondary School 
Principals Bulletin (January, 1954), 38:90-92. 
This article describes the experiences with speech 
either in debate, discussion, reports or parliamentary pro-
cedures that pupils have by attending the Youth Congress. 
Each student may participate in the preliminary discussions 
and then delegates are sent to the main Youth Congress. 
This is one attempt at providing opportunities for 
speech training. 
Wells, Charlotte G., "Speech in the Full School Program, 
Elementary English {April, 1951), 28:201-204. 
Speech - is for the pupil in the full school program 
from kindergarten to graduate work, as it is for everyone, 
the most common denominator of the classroom. However, the 
very commonplaceness of speech causes it to be taken for 
granted in many schoolrooms. 
How can the teacher help? What can the teacher do to 
promote better speech habits? 
The National Council of Teachers of English reports 
that children in the grades can profit by such oral ex-
pressions as choral speaking, creative dramatics, demonstra-
tions, discussions, interviews, introductions, puppet shows, 
recordings, story telling and many other specific projects 
that are speech centered and that correlate with the various 
units studied by the group. 
{1) Set a good climate for Speech in which the teacher 
becomes a participant rather than a lecturer. 
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(2) Focus on the "how" as well as the "what" of students' 
responses and find the group's needs. 
(3) A comparison of volume needed in one situation and 
in the other. 
(4) Encourage the children to better listening and 
establish a relationship with their listeners. 
The fourth consideration of techniques for the classroom 
teacher should begin with the caution that with no training 
in remedial speech she leave individuals alone and concentrate 
attention on the group. 
The classroom teacher so often expected to be "all 
things to all children" will assume the role of speech 
teacher, by example at least, if speech is to take its 
rightful place in the full school program. 
Youngblood, D., "Providing for Individual Differences in 
the Classroom," National Association of Secondary School 
Principals Bulletin (January, 1954), 38:205-209. 
The author states that if the teacher can find out 
what the pupils want to get out of the speech fundamentals 
course then there is a clue for the provision of the indi-
vidual differences. In this situation the teacher can use 
various methods and procedures for each student to attain 
the necessary speech skills while still maintaining a rapport 
and friendly atmosphere in the classroom so that the striving 
student feels at ease. 
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Zack, Jacob B., "Speech in a New York City High School," 
National Association of Secondary School Principals 
Bulletin (January, 1954), 38:165-168. 
This article describes the four levels at which the 
speech program operates: 
(1) Clinical program for the speech handicapped 
(2) A term of speech for selected pupils 
(3) The elective classes in the speech arts 
(4) The extracurricular activities. 
This program is designed to provide for the student 
remedial help if needed as well as a chance to develop 
talents and explore interests. 
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Speech in Oral Composition 
Abstracts 
Artley, A. S., 11 0ral Language Growth and Reading Ability, .. 
Elementary School Journal (February, 1953), 53:321-328. 
(1) This article discusses the relation that the ability to 
organize ideas and express them verbally bears to read-
ing comprehension and skill in other language areas. 
The author points out that early observations of 
children's oral-language deficiencies and handicaps 
might have high prognostic value in determining im-
portant pre-reading needs. Language development 
particularly in the oral area is related to reading 
not only in the early stages but throughout the entire 
period of reading growth. 
(2) Early reading experiences are largely oral and the 
children with speech problems ~y turn from reading to 
avoid embarrassment. Consequently, the teacher through 
the use of good speech patterns on his own part and 
through a program of speech improvement, is contributing 
to successful reading experiences. 
(3) Oral language facilitates reading, and reading in turn, 
facilitates oral language. This being true, it is 
important to give continued attention to oral language 
not only for the sake of improving speaking, but for 
the contribution it makes to the other language areas. 
Cappa, D., "Teaching Conversation to Primary Children," 
Elementary English (December, 1955), 32:536-537. 
This article is concerned with the teachers' attempts 
to develop the skill of conversation. It is important that 
the early school-life conversation establish basic language 
habits that will be useful later. The conversation periods 
(show and tell periods, storytelling activities, discussions 
or dramatization) should be informal, natural and animated. 
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The author includes a chart which has several suggestions 
for developing the skill of conversation 'vith primary children. 
The chart includes the phase of skill and an example of 
that skill with suggestions for teaching it to the primary 
level. 
Duker, s., "Sharing Experiences," Grade Teacher (June, 1954), 
71:33+. 
The purpose of this article is to present one method 
of developing effectively the ability to communicate. This 
important skill is oftentimes overlooked for other skills, 
such as reading and writing. These are important, but the 
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fact is that not nearly as much time is spent in oral corn-
rnunication either in or out of school. 
The plan of sharing experiences is ideally suited to 
the teaching and practice of these skills of listening and 
speaking as the children learn to speak effectively much 
better and faster when talking about things of interest to 
them rather than when they are forced to speak about things 
that are unreal and lack meaning to them. 
The author describes certain principal aspects for 
the teacher, the sharer and the audience to follow in 
making this experience worthwhile. 
Hixson, J. R., "Show and Tell," American Childhood (September, 
1950), 36:18. 
The purpose of this article is to bring out the problem 
of children's inability to express themselves in an organized 
manner and what one school did to solve this problem. 
The initiation of a "Show and Tell" period conducted 
almost every day in the first, second and third grades was 
this school's method for developing effective speakers. 
The children become interested in each other and in 
talking in front of other people. They are more observant 
of things about them and they learn correct speech patterns. 
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As the children learn to give their talks they find 
that if their topic is very interesting they become the 
center of attraction for the day - and to a child, nothing 
is better than a little attention. 
Johnson, L. V., "Group Discussion and the Development of 
Oral Language, 11 Elementary English (December, 1956), 
13:496-499. 
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This article presents the sequential nature of children's 
learning of oral language as a guide: 
(1) In understanding the status of children when they 
enter school and the primary grades 
(2) In keeping relative and attainable the expectation 
of curricular learning, and 
(3) In adapting teaching procedures. 
Group discussion is an important curricular experience 
used to further the learnings in this area of communication 
and needs the capable leadership of an adult - the teacher -
rather than a child due to the complexity and demands of the 
role. 
The author presents in question form some thoughts con-
cerning oral language experience and gives suggestions for 
fulfilling these experiences. 
Johnson, L. V. "The Process of Oral Reporting, .. Elementary 
English (May, 1958}, 35:309-313. 
The author presents one means of communication which 
is a part of the curriculum in the elementary school. The 
child as he reports integrates the large areas of the 
language arts which are involved: i.e. speech, reading, 
writing, grammar, etc. with the other large and multiple 
areas from which he draws the content and information of 
the oral report. 
The teacher if she uses an evaluation of reports as 
they are given.needs to do much pre-planning. 
The author presents a suggested guide, which may be 
changed and adapted to specific situations, for evaluating 
oral reports. 
The demands of the oral reporting task must be explicit 
so that the child knows what he is to do and how to proceed} 
then the reciprocal relation in the roles of the child and 
the teacher will arise. 
Kellogg, o. B., "Prescription for Shy, Frightened Speakers," 
Clearing House (April, 1953}, 27:495-6. 
This article describes some of the experiences that 
teachers observe when a student ineffectively attempts to 
comply with oral assignments. All who have been involved 
with the assignments are concerned about the evidences of 
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personality and emotional maladjustments. 
The author presents her "Basic Recipe" for correcting 
the speech to fit the needs of the individual student and 
adds postscripts to the stories of the "shy, frightened 
speakers." 
Kelly, P. L., "Are We Neglecting Oral Corrununication?", 
Nation's Schools (April, 1954), 53:52. 
The purpose of this article is to ask supervisors to 
reexamine the values involved to see if we are not putting 
an undue stress and emphasis upon written language, to see 
if we are not minimizing the values inherent in oral 
expression. 
The author feels that there should be a place in the 
curriculum for teaching language through the medium of 
oral expression and presents this vital question so that 
others may think upon the problem. 
Kostick, M. M. and B. M. Nixon, "How to Improve Oral 
Questioning," Peabody Journal of Education (January, 
1953), 30:209-17. 
Oral questioning has a two-fold purpose: it is an 
evaluating device and a teaching device. This article is 
primarily concerned tvith oral questioning as an evaluating 
device. The author describes eight potential advantages 
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of the oral examination and also lists some suggestions for 
increasing the teacher's skill in the use of oral examinations. 
Mohr, L. M., "Tape Recorder: Winnetka Classes Use it for 
Improving Self-Understanding, Human Relationships," 
Clearing House (March, 1952), 26:409-12. 
The author makes use of the tape recorder in a six-week 
course devoted to "Communication" as an effective means in 
helping students overcome shyness and to develop an aware-
ness of the importance of what they say and how they say it. 
The reading of simple scripts or speaking about specific 
subjects (ourselves or our experiences) are neither criticized 
nor· recorded. Only after preparation (\vriting on subject) 
is the student's voice recorded and played back so that each 
may note the qualities that are conducive to the greatest 
audience comfort. 
This habit of self-evaluation carries over and enables 
the student to attain a better understanding of himself and 
his peers. 
Read, Elizabeth c., 11A Teacher-Administered Rating Chart for 
Talks in the Primary Grades, .. Journal of Education 
(March, 1954), 136:171-2. 
The author presents her own checklist of items that a 
teacher may use to obtain reliable results pertaining to 
the strengths and weaknesses of the children in her classroom 
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(as a group and individually) in relation to oral language. 
This chart may be used as a means of setting up a language 
program and/or to measure the progress of an individual 
child in giving talks over a period of time. 
A description of the speaking abilities and scores 
found with use in a large group, suggestions for classroom 
use, and a copy of the chart are presented in this article. 
Schofield, R. E., "Some Thoughts on Oral Language," 
Elementary English (February, 1955), 32:94-7. 
The author feels that there are three main questions 
concerning the effective teaching of oral language. 
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(1) What activities make possible good opportunities for 
improvement of the oral language of the school child? 
(2) What are some techniques for this refinement program 
which should characterize our teaching? 
(3) What method of evaluation can we use for measuring 
the growth in oral language? 
The author answers these three main questions and 
provides the teacher with a checklist which might be helpful 
in evaluating their own oral language lessons. The aim of 
this program is to develop in the child self-evaluation in 
oral-language enabling him to reach the highest level of 
achievement. 
Zollinger, M., "Children Don't Just Express!" Instructor 
(May, 1958), 67:39+. 
"The problem of teaching children how to express ideas 
raises questions that have to do 'I.ATith what is said and why, 
as well as how. Children don't just express; they express 
what they are thinking about, what they have done or seen 
or heard, what they have dreamed up or learned in books. 
One cannot teach children to speak and write effectively 
without making sure that they have something to express 
which they understand themselves and in which they feel a 
real interest. 
The author feels that these questions and ideas should 
be thought out by the teacher before attempting a program of 
oral language. 
The author presents by question form some of the 
practices used with success by experienced teachers, as 
an aid in setting up a language program. 
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Speech Research 
Abstracts 
Ambrose, Edna V. and Alice M. Miel, Children's Social 
Learning: Implications of Research and Expert Study, 
Association for Supervision and Curriculum Develop-
ment,a:dapartment of N.E.A., Washington, D. c., 1958, 
pp. 54-57, 92-102. 
This report is an "analysis of social learnings sorely 
needed for democratic living today, an examination of the 
interrelationships between the components of healthy person-
ality development and those important social learnings, and 
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a statement of the school's role in furthering such learnings 
of children. 
The second chapter contains findings of research and 
expert opinion utilized to present the interrelationships 
of environment and social learning. Emphasis is placed 
upon the children's interpersonal environments outside the 
school. 
The third chapter is devoted to an examination of the 
school environment which favors the development of social 
learnings needed for democratic living. General implica-
tions for the school's program of social education are 
presented. 
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A brief summary and proposals for further research, 
experimentation and study conclude the report. 
The search was limited to materials 'i.vhich had appeared 
in published form since 1940 and to one school level mainly 
the elementary school. 
Beasley, Jane, "Techniques of Therapy for Pre-School Children," 
Journal of Speech and Hearing Disorders (December, 1949), 
14:307-311. 
The author presents a study that did research in speech 
therapy which included an investigation at a pre-school 
level. "These sessions involved a combination of group and 
,. 
individual instruction for two hours a day over a period of 
two weeks. Each child was accompanied by one parent who 
would attend a group class for parents, would observe the 
children•s classes on certain occasions and would have in-
dividual conferences with the speech therapist. The daily 
program for the children contained informal play, group 
activities, individual instruction, morning lunch, rhythms 
and games and informal play at the end of the session. 
An evaluation of these experimental sessions with pre-
school children indicates the usefulness of such programs 
in furnishing opportunity for: (1) more extensive observa-
tion of the child's behavioral patterns, (2) a broader and 
richer basis of experience-participation in group activity, 
(3) a greater functional utilization of the child•s impulse 
to speak, and (4) a more effective means of providing 
adequate parental guidance. 
Dawson, Mildred A., 11 Interrelationships Beb.reen Speech and 
Other Language Arts Areas, .. Elementary English (April, 
1954) 1 31:223-233 o 
This study is a summary of research pertaining to the 
determining or measuring of interrelationships between 
speaking and the other language arts. The author presents 
the research that bears directly and indirectly upon inter-
relationships, summarizes the studies and proffers implica-
tions regarding: 
(1) Relationships between speaking and listening 
{2) Relationships between oral and vlritten discourse 
{3) Relationships between speaking and reading. 
The research showed that there ,.,ere parallel growth 
curves among these language arts and that learnings in one 
area reinforce learnings in the others. 
Fotheringham, w. c. and G. F. Berquist, "Speaking," Review 
of Educational Research (April, 1958), 28:107-16. 
This article is a review of all of the research litera-
ture relatively accessible to the readers for a period of 
three years on the field of speaking. 
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The research selected for review was organized into 
four broad categories: 
a. Bibliographies and reviews; 
b. Tests, measurements and instruments for research; 
c. Quantitative studies; and 
d. Historical-critical studies. 
"A review of literature in speaking over the last three 
years suggests the following: 
A. Of the studies examined, a substantial number, 
quantitative and historical, represent the research efforts 
of non-speech scholars. A wide variety of periodicals not 
under the sponsorship of speech organizations accepted 
studies in speech for publication. Both of these tends 
appear to be on the increase. 
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B. Certain areas, such as tests and measurements, debate, 
informative speaking, the teaching of speaking, and business 
and professional speaking, are not commanding the attention 
of those publishing research. 
c. On the other hand persuasion, discussion and inter-
action phenomena in speech situations appear to attract 
increasing research interest. 
D. Quantitative studies, on the whole, seem to be 
appearing at an increasing rate. Furthermore, those studies 
generally reflect a greater sophistication in regard to quanti-
tative methodology. 
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Knower, Franklin H., "Speech," Review of Educational Research 
{April, 1952), 22:102-15. 
This article reviews the areas of voice science and 
experimental phonetics, group analysis of speech phenomena, 
discussion, listening, teaching materials, communication 
theory and professional educational problems. This does 
not cover the research in speech and hearing disorders. 
This three-year period included many research projects 
as was revealed by the bibliographies and the many areas of 
emphasis. The findings, results and relationships as re-
ported in the various areas conclude that the work is 
fundamentally sound, but more work needs to be done and 
in some areas much is lacking. 
Lloyd, Gretchen vl. and Stanley Ainsworth, "The Classroom 
Teacher's Activities and Attitudes Relating to Speech 
Correction," Journal of Speech and Hearing Disorders 
{June, 1954), 19:244-249. 
This study was undertaken to determine the status of 
speech correction as it exists in the minds of classroom 
teachers. The intervie'I.IT technique ""as used and the data 
secured was recorded upon an interview form which provided 
a stable pattern from teacher to teacher. Questions were 
asked regarding the following general topics: (1) the 
teacher • s knm\rledge of the work of the speech correctionist 
in the schools: (2) her methods of diagnosis of speech 
problems in the classroom: (3) the teacher's conference 
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with parents and children regarding speech problems; 
(4) speech improvement activities: (5) the teacher's knowledge 
and treatment of articulation problems; (6) the teacher's 
knowledge of stuttering; (7) the teacher's knowledge and 
treatment of voice problems; (8) referrals made for children 
\~ith organic speech problems; (9) her college training in 
speech correction; (10) the reading that she has done re-
garding speech correction; (11) whether or not the teacher 
has had her o~m speech examined; {12) and certain attitudes 
of the teacher concerning speech correction. 
Fifty-five teachers were interviewed representing the 
first three grades of rural, small town and city school 
systffins of two different counties in Ohio. This method 
provided schools that were with and without speech correction. 
The findings were as follows: 
(1) Teachers know very little about the activities 
carried on by the speech therapist. 
(2) Correctionists cannot assume that the majority of 
teachers will refer to them even the speech cases of which 
the teacher is aware. 
(3) Teachers report speech progress and supply case 
history material in an erratic and unsystematized manner. 
{4) Teachers lack training in speech correction. 
(5) Teachers do not try to build acceptable attitudes 
in the classroom for the child with a speech problem. 
(6) Speech activities are common, but they are not 
directed toward specific improvement. 
(7) Teachers give help to children with articulation 
problems, but it appears to be erratic. 
(8) None of the teachers said that they did not know 
anything about stuttering. 
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(9) In regard to voice problems there is little emphasis 
on correction techniques. 
(10) Most teachers refer the children with physical de-
formities which interfere with speech to the proper authori-
ties for medical aid. 
(11) Very few of the teachers have had their own speech 
examined unless this has been part of their formal education. 
(12) The presence of a speech correctionist does not 
insure the increase in speech activity or improvement in 
attitudes of the teacher. 
(13) Teachers are aware of their general inadequacy in 
speech correction. 
(14) Teachers do feel that speech correction work is 
useful and necessary. 
(15) Attitudes are favorable for extensive education of 
the classroom teacher regarding speech problems. 
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The obvious answer to this problem is that the teachers 
need more training which may come from one of three sources: 
(1) Teacher training institutions 
(2) Speech correctionist on the job to supply in-service 
training 
(3) Material written regarding speech correction for 
the classroom teacher. 
Rutherford, Berneice and others, "Digest of Study of Speech 
Correction in Cities of 100,000 and Over," Quarterly 
Journal of Speech (April, 1946), 32:207-208. 
This study was an investigation of the population, 
financial administration and service and teaching personnel 
in a questionnaire whose purpose was to discover how cities 
having a population of 100,000 or more meet the problem of 
speech correction. 
The findings as reported are: 
1. The lower the ratio of the school population to the 
number of speech clinicians the more adequate the service 
rendered. 
2. The itinerant teacher plan and semi-weekly service 
in elementary schools were typical patterns and did not 
seem to be related to adequacy of service. 
3. There was an inadequacy of service generally. The 
number of pupils needing help far exceeded the number re-
ceiving help. 
4. The determining of who needed speech correction 
service was accomplished by a combination of clinical sur-
vey and by observation of the classroom teacher. The 
organization of remedial speech classes usually combined 
group and individual work. 
5. Speech correction service was given to about b.ro 
per cent of the elementary school population. Some cities 
reported work in the junior and senior high schools. 
6. Speech clinicians in most cities were required to 
have either specialized training or a degree in Speech 
Pathology. 
7. This method of study being sUbjective allowed for 
variation of interpretation. Differences of training in 
Speech Pathology and lack of standardization of judgments 
of the persons answering the questionnaire made for con-
siderable variety of interpretation. 
Stanley, J. c., ''Controlled Experimentation in the Class-
room," Journal of Experimental Education (March, 1957), 
25:195-201. 
This paper is "concerned entirely with controlled 
experimentation in the classroom." The author feels that 
our professional literature is devoid of well controlled 
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experimental studies and shows instead studies that may be 
valuable for certain purposes, but not sufficient in them-
selves. 
It was felt that "only by close cpllaboration between 
experimentally aware persons at all levels in a widespread 
research partnership can we hope to make headway against 
the vast complexities of the teaching-learning process." 
Wood, K. s., "Needed Research in Speech," Elementary English 
(March, 1952), 29:159-66. 
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The purpose of this article was to present some thinking 
which might stimulate new and needed research, but does not 
review the extensive research that has been done. 
The author divides the field of speech into three areas 
which are closely related in educational implication. Only 
the first two areas were considered here. 
1) Studies in Speech Education: Problems in understanding 
and acquiring the various speech skills. 
2) Studies in Speech Pathology: Problems in diagnosing 
and treating the various speech defects and disorders. 
3) Studies in Speech Silence: Problems in the analysis 
of the speech processes and their relationship to other 
aspects of human behavior. 
Speech -- Teaching Aids and Miscellaneous 
"Audio and visual materials are not ends in and of 
themselves, but rather tools of learning and teaching."!/ 
. Abstracts 
Abney, Louise, "Activities to Improve Speech," Instructor 
(November, 1946), 56:34+. 
This article presents some activities that will provide 
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the necessary drill upon a speech skill while being enjoyable 
to the children. All necessary drill can be made more ac-
ceptable to the children if the teacher will try to use some 
imagination in presenting it. The earlier that you begin 
speech education through the play approach the better the 
chances for success. 
With these above thoughts in mind, the author describes 
how drill may be made enjoyable to the children and presents 
a few games as an illustration of such. 
Abney, L. and G. Rowe, Choral Speaking Arrangements for the 
Lower Grades, Expression Company, Magnolia, Mass., 1939. 
This book presents a selection of poems that give appre-
ciation and enjoyment of rhythm and also gives practice in 
!/John G. Fowlkes (Editor), Audio-Visual Materials -Their 
Nature and Use. Harper and Brothers, New York, 1953, p. xvii. 
pronunciation and articulation. This material would be 
helpful for grades 1-3. 
Abney, L. and D. Minace, This Way to Better Speech, World 
Book Company, New York, 1940. 
This book explains how sounds are made and presents 
words, sentences and jingles containing these sounds that 
may be used by the teacher in the classroom to promote 
better speech. 
Arnold, G., Speech is Fun, Speech Clinic, University of 
Houston, Houston, Texas, 1952. 
This is a compilation of word lists for articulation 
tests, lip, tongue and jaw exercises and presents methods 
for teaching the sounds through pictures and activities. 
Baker, Jr., Elmer E., "Ten Ways for the Classroom Teacher 
to Aid the Speech Correctionist," Elementary English 
(November, 1957}, 34:479-480. 
The author realizing that classroom teachers would like 
to play an active role in the speech training program 
suggests 10 means that are designed to provide guideposts 
for their effective participation. 
The suggestions are: 
1. Know method of referral to a speech specialist 
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2. Acquaint the parents with the reasons for the 
referral action 
3. Cooperate as closely as possible with the speech 
teacher in the therapeutic program 
4. If the speech correctionist is an itinerant teacher 
try to work with the speech defective child under the 
direction of the speech correctionist 
5. Encourage and praise the speech defective child 
as the improvement in his speech becomes apparent 
6. Explain to the class during the speech-defective 
child's absence about the speech class and the pupil's 
problem so that they gain a better understanding and do 
not ridicule 
7. Do not correct his speech during classroom experiences 
8. Do not exclude the child from oral activities 
9. Do not allow the youngster to use his speech defect 
as a psychological crutch in the classroom 
10. Utilize every opportunity to develop initiative and 
responsibility in the speech defective child. 
Barrows, s. and K. Hall, Games and Jingles for Speech Develop-
~, Expression Company, Magnolia, Massachusetts, 1940. 
This book presents exercises, games and dramatizations 
that are to be used as drills for articulation. 
Bell, Dorothy and E. L. Pross, "A 'Medicine Bag' for the 
Speech Correctionist," Journal of Speech and Hearing 
Disorders (December, 1952), 17:397-400. 
The authors have compiled what they believe to be some 
basic materials necessary for the preliminary examination 
and for minimum lesson materials for children of all ages 
and some supplies necessary for working with adults. This 
kit is not designed as the ultimate in a minimum-materials 
kit nor will some of the tests, materials and procedures 
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recommended meet with the approval of all speech correctionists, 
but it should serve to arouse more interest in this problem 
of having tests and other necessary materials together and 
easily accessible to the clinician. 
Bennett, R., First Steps in Speech Training, Expression 
Company, Magnolia, Massachusetts. 
The contents of section 3 of this book present all of 
the vowel, consonant and other sounds difficult to make in 
jingles that are easily adapted to the classroom activities. 
Black, Martha and Ruth A. s. Ludwig, 11Analysis of the Games 
Technic," Journal of Speech and Hearing Disorders (June, 
1956), 21:183-187. 
The purpose of this article is to present criteria 
by which a game may be evaluated in terms of its usefulness 
to a speech correctionist. The criteria for evaluation 
of the games are that it should: 
1. Provide for opportunities to improve speech 
2. Meet the immediate and specific speech needs of 
the individual child 
3. Make possible practice upon the child's particular 
speech problem and not elicit just random talking 
4. Provide each participant a satisfactory number of 
turns to work on his speech 
5. Be simple to operate and the instructions should 
be clear. 
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The authors take into consideration the basic assumption 
that the speech correctionist will choose games that have 
interest appeal for each grade, level, and suit the indivi-
dual child. 
There are many games that can be used or devised that 
integrate the classroom work with the speech class and thus 
provide for a well integrated education process. For this 
reason no specific games have been described to be used in 
the speech class, but rather an effort was made to assist in 
the selection and preparation of materials. 
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Brazie, G., Speech Practice Book, J. K. Gill Company, Portland, 
Oregon, 1954. 
This book contains a sound test from riddles which 
would enable the classroom teacher to tell which children 
need the extra speech help and allow her through the use of 
riddles to achieve greater oral participation from the 
children. 
Brown, H., and H. Heltman, Let's Read Together Poems, Primary 
Grades, Row, Peterson, Evanston, Illinois, 1949. 
This collection of poems is suitable for use by the 
teacher in the primary grades to facilitate speech and in-
directly provide practice in speech sounds. 
Bryngelson, B., and E. Glaspey, Speech Improvement Cards, 
Scott Foresman, Chicago, 1951. 
This material consists of a set of pictures containing 
specific sounds in their names which may be used for testing 
articulation or for remedial purposes in the classroom or 
therapy session. 
Chipman, s., The Child's Book of Speech Sounds, Expression 
Company, Magnolia, Massachusetts, 1955. 
This book presents pictures correlated with jingles 
that contain all of the vowel and consonant sounds. This 
book may be used in the classroom as the pictures suggest 
an excellent source of motivation for spontaneous speech. 
Dixon, Carmen and Del Shelley, "Correcting Speech and 
Hearing Difficulties," National Education Association 
Journal (January, 1955), 44:47-48. 
The authors have presented a variety of audio-visual 
materials that may be used in the correction of speech 
and hearing disorders. They have grouped the materials 
under eight headings and have suggestions as to their 
possible usage. The authors recommend a publication by 
the American Speech and Hearing Association entitled "Guide 
to Audio-Visual Materials on Speech and Hearing Disorders," 
Monograph, Supplement 2, 1952, as a source for films, film-
strips, slides, charts, and diagrams, models, photographs 
and working test sheets. 
The authors conclude the article \·lith a brief list of 
specific audio-visual materials that can be used either 
with adults or children. 
Eastman, M. c., "Speech Improvement Activities," Grade 
Teacher (May, 1953), 70:60+. 
The author presents ideas that may be used by the 
teacher in the speech improvement session. He stresses 
the fact that they should be called "activities" rather 
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than games, as they should be speech centered rather than 
game centered. 
The author describes 10 games that may be used for 
the speech purpose. These activities as- presented give 
the teacher an aid to the speech improvement work as they 
provide motivation for the speech drill that is necessary. 
Eckelmann, Dorathy A. and Margaret Parret, "Source Materials 
for Speech in the Elementary Schools," Quarterly Journal 
of Speech (April, 1950), 36:251-259. 
This article presents selected references which give 
attention to the elementary speech program. These sources 
of information should be helpful to those who wish to keep 
abreast of current thinking and practice. The authors have 
included works from 1943 to 1950 which in this period of 
time present this phase of speech with its underlying 
philosophy and does not treat it as a frill. 
The sources presented cover the areas of literature 
from the state level concerning speech in the elementary 
school to textbooks for teachers and pupils which provide 
the objectives and procedures as well as methods for pre-
senting speech in the classroom. 
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Emery, Richard, "The Classroom Teacher and Speech Correction," 
Elementary School Journal (November, 1955), 56:110-116. 
This paper was concerned with basic information relative 
to speech problems and therapy. Its purpose was to reach 
the classroom teacher and to provide some concrete examples 
of speech defects coupled with non-technical terminology 
which would make the teacher conversant in this area. 
Armed with this basic information the teacher would then be 
able to understand and help by means of speech improvement, 
the speech handicapped child and to enhance his own teaching 
abilities and relationships with the child, the therapist 
and the parent. 
Enquist, Lucille E. and Charlotte F. Wagner, "Flannel Chart 
Technique for the Rehabilitation of Speech and Hearing 
Disorders," Journal of Speech and Hearing Disorders 
(December, 1950), 15:338-340. 
The authors describe the construction and use of the 
flannel chart as a new method of motivation in working with 
speech-handicapped children, individually or in groups. 
These charts as constructed fall into three categories -
(1) drill charts, (2) assembly charts and (3) miscellaneous 
charts. The basic chart is made of flannel 24 by 28 inches 
and the background scene (such as the interior of a house, 
the seashore or the country) is painted on this material. 
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Then there are individual pieces (such as children, birds, 
trees, kites) which are cut from picture books and mounted 
on flannel. These materials are flexible and may be used 
many times. The purpose would be to reinforce the child's 
use of the newly learned sound in words and connected speech, 
stimulate language in children whose speech is retarded and 
to provide a form of re'l.<~ard (ability to place picture on 
flannel if response is correct) when the child has been 
successful in some phase of the speech lesson. 
Fossum, Ernest c., "Cooperating 'l.<~ith the Speech Correction-
ist," Journal of Education (March, 1954), 136:182-184. 
The author describes the reasons and methods for the 
necessary cooperation of the teacher with the speech cor-
rectionist. A brief presentation of various types of 
speech problems and a list of "Do's'' for the classroom 
teacher to follow are main points emphasized. No attempt 
was made to include the voluminous methods or materials 
used by the classroom teacher as the author listed some 
helpful references. 
Fry, Dorothea, "Experiences in Speaking," Elementary English 
(March, 1951), 28:126-9+. 
This article relates an amusing story that tells of 
teachers not wanting children to talk. Speech is a means 
of communication and as such is a distinguishing feature 
and characteristic of our very humanness. If teachers, 
supervisors and principals can realize that a classroom 
does not necessarily need to be quiet to be a good learning 
situation and that sounds that make sense are not noise, 
then the children will be able to develop their experiences, 
learnings and responsiveness to both individuals and groups. 
The author presents ideas that the teacher can organize 
to provide this type of atmosphere for purposeful speaking, 
not idle chatter. 
Furness, E. L., "Toward More Effective Instruction in Read-
ing and Speech," Peabody Journal of Education (May, 
1957), 34:357-61. 
The purpose of this article is represented in the 
proved conclusions that "oral language is acquired by the 
normal child before reading is begun~ any delay or aberra-
tion in speech development tends to preclude progress in 
reading." The author feels that this points out that the 
child needs the opportunity through speech to organize his 
ideas and express them before he can effectively read. 
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Included is presentation of several psychological principles 
that arise and which may be used as a guide by the English 
teacher to achieve his purpose. 
These principles may be indicated as those of experience, 
of interest, of supplementation and acceptance of the student 
in his present stage of development. 
Garrison, Geraldine, "Bibliography of Choral Speaking in 
the Elementary School," The Speech Teacher (March, 1954), 
3:107-111. 
This article contains a bibliography of books and 
articles concerned with methods and materials suitable for 
use in choral speaking by the classroom teacher. 
Garrison, Geraldine, "Bibliography of Puppetry for the 
Elementary School," The Speech Teacher (September, 1954, 
3:202-210. 
This article presents an excellent bibliography for 
the classroom teacher who is interested in puppetry. The 
books and articles mentioned provide the mechanics for 
making, manipulating and correlation of puppets with the 
basic classroom activities. 
Gode, Marguerite, "Sound Letters," American Childhood 
(December, 1946}, 32:22-23. 
The author presents 10 poems that contain the sounds 
"s" and "s" combinations. These poems could be integrated 
into the classroom activities, thus providing auditory 
training and drill upon the sounds in an interesting and 
pleasant manner. 
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Gode, Marguerite, "Sound Poems," American Childhood (January, 
1947}, 32:17-18. 
This article presents poems that contain letters and 
blends of the following sounds: CR, BR, CH,BL-BR, SC-SCR, 
W-WH, F-FR, FR, TW, SP. 
Gode, Marguerite, "Mother Goose Furnishes Sound Poems for 
the Very Young, .. American Childhood (February, 1947), 
32:28-29. 
This article contains poems designed to give practice 
in the sounds P, S, D, J. H, C-K, L, R or H, B or S, M. 
W, T, B or W. 
Gurolnick, Joyce, 11 Time to Talk," Grade Teacher (october, 
1954}, 72:18+. 
The main emphasis of this article was an attempt to 
explain a speech defect and what the speech correctionist does 
to help the child overcome this barrier to communication. 
The author includes some generalized suggestions that 
the classroom teacher may utilize to help the child with 
a simple speech disorder. 
Hel tman, Harry J. , Trippingly on the Tongue - Hm,r to Teach 
Distinctness in Speech, Row-Peterson Co., lihite Plains, 
New York, 1955. 
The main purpose of this book is "to help teachers, 
from kindergarten through high school, to teach their pupils 
to speak distinctly so that they can be understood in the 
classroom." "Following that achievement, it is to be hoped 
they will speak clearly enough anywhere in life so that a 
listener, with a minimum of effort, will know what they are 
saying." 
This book does not offer any methods for general speech 
education, speech correction, language arts or any elements 
in everyday co~nunication through speech - except distinct-
ness. The author does present his method of promoting 
distinctness (which is dealt with as an acoustic phenomenon) 
as well as a number of basic principles about a person and 
his manner of speaking that should be considered before 
attempting to improve his speech. 
At the end of the book the author presents materials 
for systematic practice in the form of isolated consonant 
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sounds, nonsense syllables, blends, and then to words, 
phrases and sentences. The author feels that after such 
practice with a phrase or sentence the use of said practice 
in a "talking situation" will make the student reach his 
optimum distinctness sooner in his everyday conversation. 
Houchin, Thomas D., 11 Notes on Organizing a Speech Correction 
Program in the Public Schools,'' Journal of Speech and 
Hearing Disorders (March, 1949), 14:53-62. 
This article presents ideas that may assist the first-
year speech correctionist in establishing or revising a 
program that will fill the needs of the students for whom 
it was organized. The author lists and describes the 
materials that will be needed and a procedure for the speech 
correctionist to follow upon arrival in the system. The 
author includes suggestions with regard to speech correction 
forms, sample letters to parents,bibliographies, file cards 
and other forms and information that may be helpful in 
facilitating;.and accelerating the work in the speech cor-
rection program. 
Johnson, L. U. and M. Bany, "Building the Interrelated 
Language Arts through Space Travel," Elementary 
English (April 1, 1955), 32:229-31. 
This article relates the experiences that a sixth grade 
class went through in determining how valid a newspaper 
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story or any individual opinion was concerning space travel. 
The class under the guidance of the teacher investigated 
the topic and by discussion, reading, listening and writing 
they increased not only in their knowledge of facts, but 
also in personal competencies. 
From this, the class developed an awareness of the 
need to analyze, compare and become more critical and 
sensitive in reasoning and effective presentation of their 
ideas. 
Konigsberg, Evelyn, "How the Teacher Can Help the Child with 
a Speech Defect, '' New York State Education (February, 
1957), 44:320-324. 
The author feels that even in an age of specialists 
to help children's needs the teacher is the key figure upon 
whom the child depends for understanding. 
The article sets forth some general statements con-
cerning what the teacher can do to help the speech defective 
child. Each of the following statements are explained and 
specific application of each is described. 
The classroom teacher can: 
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1. Inform himself about the development of normal speech 
processes 
2. Learn to note and to describe speech defects 
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3. Refer to the speech correctionist children with 
speech defects 
4. Help parents secure the service of a speech correction-
ist if the school does not provide it 
5. Accept the child with a speech defect, just as he 
accepts all the children, without placing undue 
emphasis upon the defect 
6. Make sure that the activities of the classroom pro-
vide many opportunities for all the children to speak 
7. Set reasonable standards for the child with a speech 
defect 
8. Plan for direct teaching of speech skills to all 
the children with incidental (but not accidental} 
attention to the corrective procedures recommended 
for the child with the speech defect 
9 Create a classroom atmosphere which is conducive 
to friendly cooperation in speech activitids. 
Lloyd, M., Our First Speech Book, Newsome and Company, New 
York. 
This book contains poems for each sound (vowel and 
consonant) that the teacher could use as one method of 
introduction to the correct production of the specific 
sound. 
Luse, Eleanor M., "The Child Who is Slow to Speak," 
Elementary School Journal (October, 1959), 60:26-31. 
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This article will deal with two types of delayed speech, 
1. The child who has unintelligible speech, 
2. The child who has vocabulary and language patterns 
not up to the norm for his chronological age and sex, the 
main reason being that these are the speech problems that 
the classroom teacher is mostly concerned with. 
The author attempts to provide some methods whereby 
the teacher through their use will be able to help the 
child develop good oral co~nunication. 
Some activities which will provide stimulation for 
improving the speech of the entire class are mentioned. 
May, Lucille, "The Classroom Teacher and Speech Improvement," 
Instructor (May, 1956), 65:87. 
This article provides a general discussion of methods 
and procedures that a teacher may follmv with her classroom 
I 
to develop the speech of all of the children. 
Mayper, Lois, and others, Handbook for Speech Improvement, 
Kindergarten-Grades 1-6, New England Speech Association, 
c/o Boston University Speech and Hearing Center, Boston, 
Massachusetts, 1956. 
This book concerns itself with specific suggestions 
and materials to aid the classroom teacher in obtaining 
voices and speech that are clear and accurate in pronunci-
ation. The author~ present poems, sound discriminating 
verses, relaxing activities and suggestions for dramatiza-
tion activities. 
Nemoy, E., Speech Correction Through Story Telling Units, 
Expression Company, Magnolia, Massachusetts, 1954. 
The author considers the operation of the physical 
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mechanism for the production of each sound with story-telling 
units and jingles used to strengthen each sound. This material 
is presented in a group \vork approach which is easily adapted 
to the regular classroom curriculum. 
Parent, N.J., "Speech Techniques and Children's Literature," 
Elementary English (November, 1950), 27:450-3~ 
This article is intended to act as a guide for teachers 
in the teaching of appreciation of literature to children 
in the elementary grades. 
The author suggests 2 major speech activities which 
help pupils to understand and enjoy literature. 
In the first type the teacher becomes both the director 
and the participant. An example is oral interpretative 
reading. 
In the second activity the teacher does a minimum of 
participation, but a maximum amount of preparation and 
direction. 
An example would be choral speaking. 
The teacher through speech has the power to develop 
the child 1 s innate feeling for rhythm and imagery, thus in-
creasing his ability to sense beauty and interpret meaning. 
Potter, David and Clair Tettemer, "Audio-Visual Aids for 
the Speech Teacher," National Association of Secondary 
School Principals Bulletin (January, 1954), 38:200-294. 
The authors feel that the, speech teacher does not need 
to be sold audio-visual aids, but he may require instruction 
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in his use of these teaching aids and help in their selection. 
This article suggests briefly where such instruction 
and assistance may be procured and lists representative 
16 mm. films and filmstrips. 
Root, La'lllrence T., "Speech Improvement through Puppetry," 
Instructor (February, 1950), 59:8. 
The author,realizing the need for speech improvement 
v-rork to be done in the classroom, describes one procedure 
that the teacher may follow to promote more effective 
teaching and to interest the pupils. The puppet show is 
one device that enables the child to assume the identity 
of another character thus enabling the teacher and other 
listeners to call attention to the faulty speech of the 
puppet and not ~ adversely critical of the child. This 
I 
puppet work will help children realize that in order to 
be understood they must speak clearly and with adequate 
volume. 
Ryan, Geraldine M., "Speech Unit," American Childhood 
(June, 1953), 38:22. 
This presentation was an attempt by the author to 
develop clear and pleasant speech in children. Its original 
intent was to correct the southern speech that they used and 
found difficult to cope with in the North. 
This lesson in outline form with the objectives, 
approaches and procedures clearly defined, could be used 
with any classroom as its main objective - to develop 
enunciation and vocabulary, is basic to that of the regular 
first grade classroom. 
Safier, D., The Listening Book, The Cayton Printers, 
Caldwell, Idaho, 1952. 
The "soundies" present the speech in an amusing game 
like technique which requires good listening as well as 
correct speech responses. The materials consist of correct 
and incorrect sounds in words, stories and verse with the 
idea of correction of speech by rejection of a response that 
contains poor articulation. 
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Schoolfield, L. and J. Timberlake, Sounds the Letters Make, 
Little, Brown and Company, Boston. 
The authors present the letters of the alphabet by the 
sound that they make in speech and use rhymes and pictures 
to reinforce their identity. 
Scott, Louise B., "How You Learned to Talk," American Child-
hood (March, 1957), 42:17. 
Mrs. Scott presents a brief description of how an in-
dividual learns to talk and the people who promote this 
ability. 
Included is a lesson plan that may be used to make 
the middle grade children more cognizant of the values of 
oral communication. 
Scott, Louise B., "The Restful Growly Sound," Grade Teacher 
(March, 1956), 73:15. 
The author has presented an activity that gives 
auditory repetition of the sound "RI;,' as heard in the 
initial position. 
This activity would be useful to both the classroom 
teacher and the speech correctionist to reinforce the 
correct production of "R." 
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Scott, Louise B., "Better understanding of Speech Sounds," 
American Childhood (June, 1958), 43:40-1. 
The author presents lists of voiced and voiceless 
paired consonants or cognates and a listing of consonants 
that are not paired. 
The purpose of this is to demonstrate the need by the 
child of correctly pronouncing these speech sounds so that 
when he pronounces what he reads on the printed page, it 
does not become a frustrating experience. 
Mrs. Scott provides some suggestions for practice upon 
these sounds and describes a few games that may be used to 
reinforce the learning following this activity. 
Scott, L. and J. Thompson, Talking Time, Webster Publishing 
Company, St. Louis, 1951. 
This is a non-technical book with excellent materials 
arranged for easy use by a parent or classroom teacher. It 
provides exercises, drills, jingles and game experiences to 
strengthen the good speech habits. There is variety in each 
exercise that would be hard to substitute for the necessary 
drills. 
Stoddard, c., Sounds for Little Folks, Expression Company, 
Magnolia, Massachusetts, 1940. 
In this presentation the sounds are ~epresented first 
by pictures that contain that sound in the initial, medial 
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and final positions~ second by word keys to the pictures 
and lastly with rhymes, jingles and verses for drill. 
Temple, w. J., "Tools of the Trade," Quarterly Journal of 
Speech (October, 1950), 36:404-7. 
This article was the first column presented in the 
Journal that was devoted to questions, problems and any ex-
periences that a member might have concerning equipments for 
teaching and research in speech. 
The author presented as his first discussion the equip-
ment that is of widest interest to teachers of speech, the 
apparatus for recording and reproducing sound. A general 
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discussion presented in question and answer form, provides for 
the reader some interesting information. 
Tonn, Martin, "Children Must Learn Speech," American Child-
hood (September, 1955), 41:29-30. 
This article is an analysis of speech problems and 
the classroom teacher's role in solving them. 
The author describes speech disorders as: 
1. Functional articulation 
2. Organic speech problems 
3. Stuttering 
and offers suggestions for the teacher to employ in helping 
the child with such a speech disorder. 
The author stresses the need for the teacher to take 
an active part in the speech improvement as he or she is 
the one who helps the child to feel secure in the school 
situation. The author mentions some work that has been 
done which shows that the teacher, when she knows what to 
do, is an invaluable asset in helping children with their 
speech problems. 
Van Riper, Charles and Katharine Butler, Speech in the 
Elementary Classroom, Harper Brothers, New York, 1955. 
This book is designed to serve the teacher or pros-
pective teacher in the improvement of the child's oral 
communication. 
While its prime purpose is to help the elementary 
teacher, the materials within the book have important value 
for the public-school speech therapist. 
This book contains the tools that will help the teacher 
develop oral communication in all of the pupils and presents 
some typical speech improvement lesson plans that are geared 
to the levels of kindergarten through the sixth grade. 
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Weissberg, Alberto., "A Guide to Audio-Visual Materials on 
Speech and Hearing Disorders," Journal of Speech and 
Hearing Disorders, Monograph Supplement Number 2,17:1952. 
This supplement is a guide to audio-visual materials 
on speech and hearing disorders. "Its main section is an 
organized annotated list of specific materials which is 
preceded by a brief introductory overview, information about 
procurement of materials and suggestions for utilization." 
The producers and sources are listed in the Appendix. 
White, J.D., "Through Ears and Eyes to Better Speech," 
Instructor (June, 1957), 66:39-41. 
The purpose of this article is to help teachers realize 
the importance that audio-visual aids play in oral language 
activities and in evaluating speech abilities. 
The author presents various teaching materials and 
some ideas as to how they may be incorporated into the 
speech improvement program. The use of these materials 
and audio-visual aids not only enables the teacher to moti-
vate interest in speech, but also is helping the teacher 
to guide the c~nildren in the appraisal of their abilities 
and weaknesses in a variety of life situations. 
Wood, A., Speech Sound Games, Dutton, New York, 1948. 
The author presents a method of correcting difficult 
sounds through sound games and has a follow-up drill upon 
these sounds by way of jingles. 
Zedler, E. Y., Listening for Speech Sounds, Doubleday and 
Company, New York, 1955. 
The contents of this book offer information and in-
struction in speech-sound production and a chapter devoted 
to the presentation of stories with these sounds. In Part 2 
the stories containing the consonants, vowels and dipthong 
sounds are presented with the letter picture of the sound 
and a list of words for drill by a word game technique. 
Zollinger, Marian, and Mildred A. Dawson, "Evaluation of 
Oral Communication," English Journal (November, 1958), 
47: 500-504. 
This article presents two specific methods for evalu-
ating oral communication in the classroom. They are: 
1) Check lists -- in which pupils identify their goals 
by using this method of self-appraisal 
2) Flow Charts - in which pupils become aware of the 
part they play in group discussion. 
''By devising and utilizing checklists and flow charts, 
teachers can go far in a program of continuous evaluation." 
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These two methods of evaluation not only identify goals 
of instruction, but the latter does much to evaluate class-
room at~osphere and to indicate constructive changes that 
permit and facilitate pupil participation. 
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CHAPTER III 
SUMMARY AND CONCLUSIONS 
Summary 
This study has attempted to review and analyze 
selected literature in the area of speech improvement in 
the public schools and presents this information so that 
the trends and problems discovered might be available to 
speech clinicians and the regular classroom teachers. 
The literature that was investigated is presented under 
the seven sub-topic headings pertaining to speech improve-
ment as previously defined. The abstracts contained in 
this study cover the period of time from January l, 1946 to 
December, 1959. 
Research in speech and language development has tended 
to point out what is known about growth and development in 
all children and connected it with what may be hypothesized 
about children with delayed language development. In this 
manner, if the speech clinician or teacher Jcnow these factors of 
normal growth, they can help the child to develop in his own 
learning and growth at hls own speech. 
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The literature on speech education has tended increas-
ingly to point to the classroom teacher and what he or she 
can do to insure better speech habits for all children. 
The recent thrust in the research being done on speech 
improvement now provides many theories and suggestions 
heretofore unavailable or overlooked by the classroom 
teacher. 
The literature concerned with speech in the elementary 
grades includes activities, methods and theories for speech 
improvement as well as some research that indicates that 
speech training is allied to the success that pupils meet 
in their silent reading achievement. These factors coupled 
with the classroom teacher's knowledge of the regular curri-
culum will enable the teacher to integrate the speech acti-
vities into the program so that good speech habits as well 
as subject content are learned. 
The books and articles pertaining to speech in the 
high school tend toward an integration of the teacher's 
work in English with good speaking habits, which 'i.vere to 
be developed simultaneously. In the past the development 
of good speech in the high school has been the concern of 
the debating societies and the literature contained within 
this section does show that this is apt to be a selective 
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approach as it usually eliminates from participation those 
students with poor speech. This method (debating) may help 
the teacher to stimulate interest in the subject being 
taught to the pupils and still incorporate good speaking 
habits that will carry over into other subjects and situ-
ations. 
The abstracts concerned with speech in oral composi-
tion are in general relating to those same speaking habits 
broached by the activities under speech in the elementary 
and high school levels. The content differs only in that 
the authors feel that before 't"lriting compositions for the 
classroom the student should have ample opportunity to 
investigate and proffer his ideas and opinions, concerning 
the subject to be written on, orally before he attempts 
to put it on paper. The thought behind this is that before 
an individual can write of his experiences or opinions he 
must express his ideas orally so that he, himself, as well 
as the listener or reader has a chance to evaluate his ex-
pressed thoughts so that the highest level of language 
achievement may be reached. This oral composition will 
enable the student and the teacher to see the grmvth in 
thought formation and in maturity of ideas. The teacher 
will be able to judge clearly the ability of each pupil 
and the assignment of grades will no longer be a chore. 
159 
The articles dealing with speech research in this 
paper are of necessity (limitations as set forth by the 
definition) smaller in proportion to the other sub-topics. 
The findings under this research indicate results and 
relationships in speech and other allied areas and concluded 
that the work completed so far is fundamentally sound, but 
that more needs to be done and in some areas much research 
work is lacking. 
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In the area of speech-teaching aids and miscellaneous 
the literature has been increasing in quantity and quality 
during the past few years. The authors have tried not only 
to present aids and techniques, but also some methods whereby 
the teacher may incorporate the speech into the daily class-
room activities. This area provides a vast supply of 
materials easily available to the classroom teacher for 
stimulating and carrying through a speech improvement program. 
Conclusions 
In conclusion, the major portion of the literature 
dealing with speech improvement has offered or suggested 
trends and problems in the objectives, activities and 
methods for teaching speech in the regular classroom. Some 
of the articles tended to be of a general nature stating the 
need for good speech or that the classroom teacher should do 
something to insure the acquisition of good speech habits 
by all of the children, but they did not suggest any methods 
or materials that the teacher might employ to accomplish 
this goal. This latter type of article has in the past few 
years decreased in proportion to the number of articles 
now appearing that provide specific information pertinent 
to the role that the teacher should play in providing 
speech improvement activities for the classroom. 
In view of these facts some overall conclusions might 
be as follows: 
1. Articles concerned with speech improvement for the 
regular classroom are increasing in number in the 
periodicals and do provide specific help for the 
teacher. 
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2. These articles are being published in a variety of 
periodicals so that all of the educational personnel, 
i.e. superintendent, supervisors, specialists, prin-
cipals and teachers, are becoming increasingly aware 
of the need for speech improvement which is sub-
stantiated by the facts and figures relating to 
the speech handicapped problem. 
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3. The speech improvement activities are the responsi-
bility of the classroom teacher who is better able 
to integrate them with the regular class work. 
4. Teachers need, and in too few cases receive, any 
training in preparation for dealing \vith the speech 
handicapped child in the classroom; without which 
training they may inadvertantly cause irreparable 
harm to this child. 
5. Teachers, for the most part, want and usually try 
. . 
to seek help in understanding and working with the 
speech handicapped child. 
6. Speech improvement programs that have been initiated 
and carried on for a number of years are proving to 
be beneficial to the general speech of the total 
school population and have reduced in numbers the 
minor speech problems from the speech clinicians 
programs; thus enabling her to devote more time 
to the severely speech handicapped child. 
Suggestions for Further Research 
It is hoped that further research in this area would 
tend to substantiate the application of the findings con-
cerning speech improvement so that their use by the class-
room teacher will play a more predominant role in the 
daily curriculum. 
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